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Statement of the Problem 
Chapter One 
Introduction 
The basic principles of modern education originating 
with such thinkers as Rousseau and Pestalozzi and culminating 
with Dewey and Kilpatrick are now highly influential in the 
field of Religious Education. The writings of Coe, Bower, 
Vieth, Chave, Elliott, and others give ample testimony to this 
view. Within the past few decades it has been necessary for 
religious educators to rethink their positions, rewrite their 
philosophy, and restate their purposes in the light of the 
findings of the educational sciences. The implications are so 
profound and comprehensive that they cannot be ignored. The 
principles which have been applied in public and private 
schools throughout the United States are now giving direction 
to the program of Religious Education in these churches where 
the leadership is aware of the possibilities. 
Religious Education cannot be compartmentalized. There 
is a growing realization that religion can be taught more 
adequately whenever the teaching begins with the daily experi-
ences of the individual in his social setting. The youth 
learns religion on the playground, in the workshop, in the 
community store, in the home, as well as in the church school 
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class and the worship service. 
Keeping this viewpoint foremost in mind, this disserta-
tion deals with the Religious Guidance of Southern Highland 
Youth. It considers specifically the guidance of these young 
people as it is found in the total program of activities at 
the Berry Schools. 
During the past fifty years significant cultural changes 
have been taking place in the Southern Highlands. The outside 
world has gradually found its way into these mountains and 
valleys. This transformation of Highland culture is still in 
progress. The writing of this dissertation is an attempt to 
discover evidences which will indicate the strength and defi-
ciencies of the program of activities at the Berry Schools. 
These evidences may be worthy of the consideration of those 
who are guiding the religious growth of Southern Highland 
youth in the midst of the present cultural change. 
Definition of Terms 
Guidance is a cooperative affair in which youth, teachers, 
and parents work together in attaining socially and individually 
desirable ends. 1 It is the opposite of control and comes more 
through indirect suggestion from those persons for whom the 
1. M. C. Brooks, Psychology of Adolescence, p. 597. 
youth has an ardent admiration. 1 11 It must be delicately 
passive rather than forcefully active. 112 
Guidance involves more than that which takes place in the 
classroom, for the individual 1 s total experience in his geo-
graphical and social setting must be considered. The specific 
details of guidance are governed by the laws of learning, but 
it is more than a science; it is an art. The teacher or 
parent assists in the learning process only at the point where 
individual resources are inadequate. They provide the 
materials and conditions for favorable growth. "The purpose 
of guidance is to promote the growth of the individual in 
self-direction."3 The guidance itself has an inner quality, 
that is to say, it must come from within and can only be 
I.J, 
encouraged and cultivated from without. , 
On the religious level guidance is interested in helping 
the learner become aware of and evaluate the personal and 
social situations which he faces. He is led into experiences 
and convictions which are meaningful to him. His entire life 
is lifted to the level of religious living. This guidance is 
Christian whenever the individual is led to interpret and 
appreciate life from the viewpoint of the basic Christian 
1. E. L. Mudge, Varieties of Adolescent Experience, p. 84. 
2. Douglas A. Thom, Normal Youth and Its Every Day Problems, 
p. 1.3. 
J. Arthur J. Jones, Principles of Guidance, p. 61. 
4. John S. Brubaoher, The Public Schools and Spiri tus.l Values, 
p. 111. 
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principles such as the Fatherhood of God, the Brotherhood of 
man, and the Lordship of Christ. He should become sensitive 
to the meaning of life and the va.lue of personality in the 
light of the Christian gospel. 
The Southern Highlands comprise the mountainous area of 
eight southern states. These states are the Carolinas, the 
Virginias, Alabama, Georgia, Tennessee, and Kentucky. The 
entire district covers about 110,000 square miles and is 
divided into three sections: the Blue Ridge Belt, the 
Appalachian Range, and the Allegheny-Cumberland Plateau. 
Youth, in this dissertation, will be a term used to des-
ignate the age-level of the students at the Berry Schools. A 
student must be 15 or older upon entering and the average age 
at graduation from the college is 21. Educators place no 
strict limit on the age group of youth. Adler uses the 
1 grouping 14 to 20 years. Thorn thinks in terms of 12 to 20. 2 
Recent religious educators refer to the period as the age 
beginning at 13 and terminating at 23.3 Therefore, the age 
group at Berry corresponds to the generally accepted terminol-
ogy. 
The Berry Schools is an institution which was established 
1. Alfred Adler, What Life Should Mean to You, p. 183. 
2. Thorn, Normal Youth and Its Every Day Problems, p. 12. 
3. Nevin C. Harner, Youth Work in the Church 
Methodist Publishing House Pamphlets, Nos. 2021-H, 
2006-H, 2007-H, 2008-H. 
in 1902 by Martha Berry, specifically to meet the needs of 
Southern Highland youth. It consists of two high schools 
5 
and a senior coeducational college. But in this dissertation 
the three schools and their total program will be referred to 
as one school. There is an average of 1200 students per year 
at the school, all of whom earn their tuition and board by 
working in the school's industries. Poverty, ambition, and 
ability are the major requirements for entrance. 
Procedure 
The first part of this dissertation deals with the geog-
raphy and the natural and human resources of the Highlands. 
Then there is a brief survey of the economic, educational, and 
religious history of the Highlands as a background for the 
analysis of present-day problems. However, no attempt is 
made to give a history of Religious Education in the area. 
Next there is a review of the contributions of Martha Berry, 
founder of the Berry Schools, toward the solution of the 
problems. Against this background material an extended study 
is made of Highland youth as they are now being guided in the 
program of activities at the Berry Schools. After establish-
ing norma which have been suggested by accepted authorities in 
the field of general and Religious Education an evaluation of 
the total program at Berry is made in the light of these norma. 
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The final chapter is concerned with summarizing the findings 
and with drawing conclusions. 
Sources 
Some of the information for the dissertation has come 
from the experiences of the writer first as a student at Berry 
College for the four-year period from 1932 to 1936 and second, 
as chaplain and head of the Department of Religion for the 
three-year period of 1946 to 1949. During this latter period 
the writer served as a member of the Faculty Council which had 
as its purpose the re-definition and restatement of the objec-
tives of the Berry Schools. The nature of this information is 
limited because of inadequate facilities for testing and 
because of the time element. 
The Southern Highlander and His Homeland1 seems to be 
the most important source of information on the Highlands and 
their people. It is a sociological study sponsored by the 
Russell Sage Foundation. However, it was written 28 years ago 
and does not even mention the Berry Schools. For a study of 
the general background of the area it is considered to be the 
authority. 2 Two other books were published under the 
1. John C. Campbell, The Southern Highlander and His Homeland, 
Russell Sage Foundation, 1921. 
2. E. E. White, Highland Heritage, Friendship Press, 1937. 
l 
1 
sponsorship of mission boards. From the viewpoint of 
reliability this material is rather questionable, for it is 
not statistical in nature and it borders on the fictional. 
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The most recent book published is entitled Highland Heritage. 2 
Its contribution is mainly in the fact that it calls attention 
to the problems of the area at the present time and enumerates 
some of the more recent attempts at their solution. Here 
again, however, there are few statistics. 
During the years there have been many brief statements in 
books of sociology and numerous newspaper and magazine articles, 
but these have merely introduced the subject. A chapter of 
this type written within the past decade can be found in 
3 Culture in the South edited by W. T. Couch. Recent references 
to the Southern Highland area and its problems are to be found 
in books dealing with the resources of the whole South, such 
4 
as: All These People by Rupert B. Vance, Southern Regions of 
the United States by Howard W. Odum,5 and A Southerner Dis-
covers the South by Jonathan Daniels. 6 Too many of the writings 
1. E. R. Hooker, Religion in the Highlands, Presbyterian 
Board of Missions, 1933; Horace ~ephart, Our Southern 
Highlanders, Outing Publishing Co., 1913. 
2. By E. E. White. 
3. W. T. Couch, Ed., Culture in the South, University of 
North Carolina Press, 1935. 
4. Rupert B. Vance, All These People, University of North 
Carolina Press, 1945. 
5. Howard W. Odum, Southern Regions of the United States, 
University of North Carolina Press, 1938. 
6. Jonathan Daniels, A Southerner Discovers the South, 
Macmillan Co., 1938. 
8 
have been or the journalistic travelogue variety. As far as 
the writer has been able to ascertain, no recent study has 
been made on the Highland area. Therefore no current statis-
tics are available. 
These last statements hold true also for the writing 
done specifically on the Berry Schools. Martha Berry, the 
Sunday Lady of Possum Trot, a biography written by Tracy 
Byers and published by Putnams in 1932 has many important 
facts but these have been too highly romanticized. 1 There 
have been literally hundreds of newspaper and magazine 
articles on Martha Berry and the Berry Schools but these have 
all told the same story in practically the same words and 
from the same viewpoint. There is a need for a thorough 
study both of the Highland area and the Berry Schools. 
As for the source materials used for the establishing of 
norms in Religious Education, the major ones are given in 
Appendix I. All of these works seem to agree in their general 
educational approach. The person and his needs are basic to 
this approach, which is functional and creative in that past 
experiences are transformed into meaningful ones for the 
present day. Tradition supplies resource materials for the 
creative efforts of today. 
1. Tracy Byers, Martha Berry, tb.e Sunday Lady of Possum 
Trot, Putnams, 1932. 
Chapter Two 
Highland Resources 
The development of the geographical sciences under such 
men as Vidal De La Blanche1 has made it evident that many 
thinking persons seek in the physical environment the explana-
tion of that which is particularly striking in the character 
of the inhabitants. John C. Campbell in his The Southern 
Highlander and His Homeland makes a similar approach when he 
says: 11 Those who would understand a people must knmv the land 
in which they dwell." 2 
The evidences given by botanical and zoological geography 
support the concept that the environment is capable of holding 
together heterogeneous life in a mutual interrelationship. 
This seems to be the law governing the geography of living 
creatures. However, we must not overlook the interrelation-
ship: the environment influences man and man influences the 
environment. The Southern Highlands and its people furnish 
an example of this thesis. Until recently it was a region 
shut off from the rest of the nation by its natural topography. 
And for this reason the people within the mountain area pro-
duced a culture of their very own. It is now a region being 
1. Vidal De La Blanche, Principles of Human Geography, 
Chapter Two. 
2. Campbell, The Southern Highlander and His Homeland, p. 16. 
10 
transformed under the impact of the twentieth-century culture. 
Parts of eight states make up the Southern Highlands: 
large sections of Virginia and North Carolina, the most 
northwestern counties of South Carolina, large areas in 
northwestern Georgia and northeastern Alabama, the eastern 
third of Tennessee and of Kentucky, and the greater portion 
of West Virginia. Practically all of this mountain region is 
included in 216 counties lying in these eight states. These 
are referred to as the Appalachian Counties. Some of them 
are only partially mountainous but are included in the total 
number because, culturally speaking, they are a part of the 
area. These are the non-rugged counties where topography and 
economic conditions have been most unfavorable to progress. 
The average width of this highland area is 170 miles. 
The entire district covers about 110,000 square miles and can 
be divided into these three sections: The Blue Ridge Belt, 
the Appalachian Range, and the Allegheny-Cumberland Plateau. 
When approaching the Highlands from the seacoast, the 
foothills of the Blue Ridge in the Carolinas and Georgia 
stand first. Then, beyond the Blue Ridge there is a central 
valley overshadowed by the great Cumberlands of Tennessee and 
Kentucky. South of the Potomac there are 46 peaks and 41 
miles of dividing ridges rising 6,000 feet above sea level. 
Mount Washington of the White Mountains in New Hampshire is 
the only peak of the eastern coast north of Appalachia 
reaching this altitude. One authority says that these 
mountains of the South are among the oldest in the world. 1 
11 
The natural resources of the Southern Highlands are of 
inestimable value. At a very early time in American history 
some of these resources invited immigration. For example, the 
discovery of salt springs in Kentucky and West Virginia was a 
strong inducement to settlers, for as the Indians bad known, 
these springs were the resort of wild game: buffalo, elk, and 
deer. In a report of the American Historical Association in 
1893, Frederick Jackson Turner made the observation that the 
early settlers were tied to the coast by the need of salt. 
They h.ad to make an annual pilgrimage to Charleston, a distance 
of 300 miles, or to some other seacoast city to purchase this 
necessity. As soon as the salt springs were discovered, these 
mountain people became more independent of the coastal towns 
and cities. 2 
The discovery of gold in North Georgia in 1828 brought 
hundreds of people in search of this treasure. At that time 
Governor Gilmer of Georgia issued a proclamation declaring 
gold mining illegal! However, the operations continued and 
grew so important that in 1838 a United States Mint was estab-
lished at Dahlonega. After the gold rush was over, many of the 
1. Ibid., p. 10. 
2. Ibid., p. 41. 
1 
seekers remained in the territory. 
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There is an abundance of water power and forests in the 
Highlands. It is considered by the United States Government 
to be the most valuable timber supply remaining in the United 
States. Spruce and pine are common, but on the whole it is a 
region of hardwoods. Even though many logging companies have 
abused and neglected the forests in the past, owners are now 
beginning to realize that there is untold wealth in the 
scientific treatment of these woodlands. 
Trees grow fast in the South and this means money. There 
are new possibilities in paper, plywood, and plastics, 
not to mention the old-line uses for furniture and build-
ing materials. Scientific forestry and selective cutting 
are making headway under encouragement by Federal and 
state forest services.2 
In 1906 the United States Forest Service estimated that there 
were 75,000,000 acres of hardwood in the Appalachian states. 
Of this amount more than 58,000,000 acres were in the Southern 
Highlands. The Service estimated an annual yield of 
2,J4J,J20,000 cubic feet. In 1930 more than 48,000 men were 
engaged in the lumber business. 3 For the purpose of conserva-
tion the Federal Government has purchased large areas within 
the Highlands. Several states own large reservations which 
serve primarily for watershed protection. 
1. Ibid., p. 42. 
2. H. C. Nixon, Lower Piedmont Country, p. 217. 
J. White, Highland Heritage, p. 55. 
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The care and development of the forests have a direct 
bearing upon the water power of the area. Practically all of 
the southern rivers have their sources in the Highlands. 
There is in these rivers a potential source of between three 
and six million horsepower which could afford commercially an 
annual income of more than $33,000,000. The proper control 
and use of this tremendous water power will mean much to the 
entire South in the way of Industrial development and electri-
fication. The extent of this development has not yet been 
estimated. In the future much of the labor of the Highlander 
in home and shop will be lese burdensome. A fine example of 
this development is seen in the work of the Tennessee Valley 
Authority. 
One of the most valuable assets of this mountainous 
region is its land. The early settlers found an abundance of 
rich soil in the valleys bordering the streams. Of course, 
there is wide variation in soil quality and depth. The wealth 
of plant food in the valleys has accumulated at the expense of 
the mountainsides. Wherever hillsides are cleared, erosion 
sets in and the rich humus is deposited in lowlands. Within 
a period of four or five years a hillside area, if not 
properly tilled, can become worthless to the farmer. Land 
value has varied from practically nothing to approximately 
$200 per acre. J. Wesley Hatcher makes a report of a survey 
which points out the enormous land resource in the Highlands: 
In the early part of this century there was a total 
acreage of non-agricultural land of 23,310,000 acres, 
or 36,422 of the 111,609 square miles of our territory, 
leaving 75,187 square miles which are agricultural. If 
the Greater Appalachian Valley be deducted, leaving only 
the uplands of the ranges on either side, there are in 
the two belts 31,804,400 acres having agricultural pos-
sibilities.l 
In 1930 there were 583,000 men engaged in farming. 2 
In the mountains of Tennessee, Alabama, Kentucky, and 
14 
i'lest Virginie, there are rich deposits of coal. The known 
area of workable coal within the Highlands is 42,215 square 
miles. It is estimated that there is an original supply of 
coal within the area of 34,456,900,000 tons. Campbell says, 
11 If no other coal fields be discovered or come to be workable, 
there is a bituminous coal supply in these mountains suffi-
cient for almost 2,360 years.'t3 The Highland coal fields are 
equal to about one-eighth of the total coal area of the 
United States. In 1930, 162,000 men were employed in the 
4 industry. 
Closely allied with the coal industry are coke, oil, and 
natural gas. The output of coke for seven Highland states 
was 11,379,376 tons in 1917. This has been used le~gely in 
the manufacture of iron. About this same period West Virginia 
ranked first among the states producing natural gas and 
1. Couch, Culture in the South, p. 377. 
2. ~~ite, Highland Heritage, p. 55. 
3. Campbell, The Southern Highlander and His Homeland, p. 2J7. 
4. \ihite, Highland Heritage, p. 55. 
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petroleum with an output valued at $57,389,161 and $27,246,960 
respectively. Other states producing gas and oil are Alabama, 
Kentucky, and Tennessee. There has been rather rapid develop-
ment of these industries in the three states mentioned; how-
ever, it has been short-lived. Some wells in Kentucky were 
exhausted after a period of two years. 
The iron producing states of the Highlands include the 
Virginias, eastern Tennessee and Kentucky, North Carolina, 
Georgia, and northeastern Alabama. During the closing year 
of the first World War these states shipped out ore valued at 
$16,4')7, 775, which amounted to more than eight million gross 
tons. In 1908 C. W. Hayes of the United States Geographical 
Survey estimated the available amount at more than 1,276,500,000 
1 tons. 
The natural resources in the Southern Highlands are 
numerous. Only a few have been mentioned. Others which could 
be included are such deposits as: copper, marble, mica, emery, 
cbromite, feldspar, corundum, asbestos, talc, slate, barytes, 
and kaolin. All of these have been mined profitably. There is 
also an abundance of fine clay for brick and ceramics. 
There are immense human resources in the Highlands, but 
too often these people have been dramatized in popular writing 
and on the screen as being abysmally ignorant, unkempt, 
1. Campbell, The Southern Highlander and His Homeland, p. 243. 
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e.mbi tionless, and subject to severe fits of temper. · Just as 
in other areas, there are some people with these character-
istics, but the vast number of normal individuals must not be 
overlooked. There are many beautiful towns with schools and 
hospi tale e.s fine as those found anywhere. Some of these 
towns are centers of culture where men carry on the work of 
their professions in modern and progressive ways. Within 
travelling distance of these towns are innumerable well-kept 
farms. Progress has not been as widespread as in other sec-
tions of the country; nevertheless, within recent decades 
rapid advance has been made. 
The Highlanders are descended from a number of distinct 
racial stocks. The most important are the English, the 
Scotch-Irish, and the German. Suffering from economic 
deprivation, political oppression, and religious persecution, 
they entered the new world to make their own way. Frontier 
experiences left their marks upon the character of these 
people as they pushed their way into the mountains of America. 
The migration of the English goes back to the rise of 
the Lollards in the fourteenth century. Under the influence 
of Wyclif they questioned the authority of the Roman Catholic 
Church and placed their dependence in their own ability to 
interpret the Scriptures. They made use of their right to 
disagree with all other people and were often moved by the 
passion to convince others that they were in the wrong. 
The attempt to enforce uniformity under Charles I drove 
many of these non-conformists to Holland, and finally to 
America. Not all came from religious motives. The pre-
dominant impulse was doubtless the spirit of enterprise 
and adventure that was abroad in those days. Others 
migra.ted primarily out of despair of overcoming the 
political oppression of the Stuarts. Economic motives 
actuated other emigrants, such as the farmers and 
artisans suffering from high rents and high prices. 
(Many unemployed men, including ex-monks, ex-retainers 
of feudal houses, ex-farmers whose lands had been 
enclosed for sheep raising, and would-be artisans shut 
off from work through the restriction of employment by 
the guilds, came to the new world. Some, called 
11 redemptioners, 11 bought their passage by mortgaging 
their labor for the first few years in America. And 
some persons convicted of political offences or minor 
crimes were sent by the government to service on the 
plantations.! 
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The Scotch-Irish came to America and the Highlands for 
similar reasons. In 1560 when the Presbyterian Church became 
the established church of Scotland, James VI feared the power 
of the people so much that he used persecution to force them 
to accept the Anglican form of worship. Many migrated to 
Ireland in an effort to escape religious limitations; however, 
the trials were only renewed there. Ministers were forbidden 
to enter their pulpits. It has been estimated that by the 
year 1750 between 500,000 and 800,000 Scotch-Irish had migrated 
to America. A great body of them passed into Virginia and 
North Carolina, and later, up the valleys into the Allegheny 
and Blue Ridge Mountains. Many of them landed at Wilmington 
and Charleston and moved westward into the hill country of 
1. Hooker, Religion in the Highlands, p. 17. 
North Carolina, Virginia, Tennessee, and Kentucky. 
These Scotch-Irish immigrants became the progenitors of 
many of the greatest lea.ders of Church and State. It 
18 
was the Scotch-Irish of Mecklenburg County, North 
Carolina who formed the convention which gave to the 
world the first declaration of independence. The Scotch-
Irish have been a dominant, God-fearing, patriotic force 
in the South; and the South's ideals, social stability, 
political principles, and religious life have been 
molded in no small measure by the remarkable vigor, 
sturdy character, strong mentality, and deep religious 
faith of the Scotch-Irish, who have found here a con-
genial home. In the fiber of the Southern people the 
Scotch-Irish form a notable, powerful and noble strain.l 
The Anglo-Saxon (English) and Scotch-Irish elements predomi-
nate in the mountains. In manners, speech, and habits of thought 
these people approach those of their ancestors nearer than the 
people of any other section with the possible exception of rural 
New England. It is said that the Anglo-Saxon and Scotch-Irish 
blood of the southern mountains is more nearly pure than it is 
in any other portion of the United States. 2 
The Germans having simil ar experiences in their homeland 
began their emigration to America in the late seventeenth 
century and continued to the time of the American Revolution. 
These German people who settled in the mountains were noted 
for their devotion to the Bible, their habits of industry, and 
their profound religious convictions. 
This colonization took place between the years 1730 and 
1. J. M. Moore, The South Today, p. 10. 
2. Campbell, The Southern Highlander and His Homeland, p. 53. 
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1850. Of course, there was at first a great diversity of 
customs, beliefs, and language. But those who settled in the 
mountains were shut off from the world; the world left them 
behind to develop a culture all their own. 
There seems to be a close connection between genetic 
characteristics of the people and soil conditions. In 
the competitive shuffle the more vigorous and alert 
managed to get possession of the vantage points, while 
the less highly endowed were shunted off to the less 
desirable locations.l 
Often, all the mountain people have been mistakenly 
represented as belonging to one repressed and hopeless class. 
However, there are three distinct social classes among them. 
The first is found in the valleys of the creeks and rivers 
where there is an abundance of fertile soil. The second class 
has been pushed up th.e streams where the valleys are narrower, 
the hills higher, and the soil less fertile. The third class 
is the typical mountaineer who has been held in the spotlight 
by novelist and movie maker. These people have lived on the 
slopes where the soil is thinnest and the ways of travel 
hardest. 
In 1916 it was estimated that there were more than five 
million hill people. Of this total number approximately 85 
percent are native white and of native parentage. The popula-
tion increase since that time has been considerable, but the 
1. Couch, Culture in the South, p. 237. 
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unbroken masses of the mountains have acted. to preserve the 
native stock. They have also served to make the population 
of the a..rea predominantly rural. In 1937 Mark Dawber gives 
the Highland population as seven millions. More than 80 per-
cent of them live in areas of an undeveloped rural life. 1 He 
states tnat these are among the neediest groups in America. 
Virginius Dabney emphasizes the fact that tne South is not 
2 
slow and unprogressive in the matter of population. The 
1940 census reveals that this section holds the distinction 
of being America 1 s fastest growing area with a population 
increase of from seven to fourteen percent. The greatest 
increase has come from the poor and illiterate. classes. In 
1940 the rural population of the sta.tes in which the Hignlands 
are located was 9,317,197. 3 The rural non-farm population 
for these states was 5,726,694. The population of the High-
land counties would be considerably less. 
In thi.s brief survey the vast natural. and human resources 
of the Southern Highlands have been cons.idered. Much of this 
wealth and power is potential and is awai .. t.ing. development. 
The government and other agencies have fostered development 
with such signif.icant programs as the Tennessee Valley 
Authority through which thousands of farms are being restored 
1. Mark A. Dawber, Rebuilding Rural America, p. 157. 
2. Virginius Dabney, Below tbe Potomac, p. 20. 
3. County Data Book, United States Department of Commerce, 
1947. 
to a profitably productive basis. The work has only begun. 
There are yet many unsolved problems and wide areas for 
research in the economic, educational, and social fields. 
Virginius Dabney makes this observation: 
The student of the South who would pluck out. the heart 
of its mystery must view the regional. canvas. in its 
entirety, focussing upon its social penumbra no less 
than upon its brightest coruscations and its blackest 
depths. Fortunately, there is in America an increasing 
tenden£Y toward this more balanced view of the Southern 
scene. 
1. Virginius Dabney, Below the Potomac, p. 26. 
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Chapter Three 
Highland Problems 
The problems of the Highlands are numerous and may be 
placed specifically in three maj'or categories: educational, 
economic, and religious. These classifications are so inter-
woven that it would be difficult to deal with them separately. 
Any a.dequate treatment will have to think. of the historical 
background of tne Ihgnl.ands, for the proble.ms. under discussion 
originated in ·the past and are being perpe.tuated in the 
present. For tnis reason the historical origins of the 
peoples of the region have been considered. 
Isolation has been one of the main barriers to progress 
and it continues to contribute to present-day conditions. 
These people have been shut off from the world. They dwell 
in a region where the past still hesitates to give way to 
the present. The Anglo-Saxon, Scotch-Irish, and German 
settlers built their log homes behind natural barriers. 
Transportation being almost out of the question, they were 
compelled to make their communities self-contained. During 
the nineteenth century railroads and highways spanned other 
areas of the United Sta.tes, but in the Highlands a primitive 
pioneer culture continued to prevail. When electric power 
and telephones bound the great cities of America together, 
this area was practically untouched. Today hundreds of small 
rural towns are without telephones and countless farm homes 
are without electric power. Road improvement has failed to 
reach many areas. In 1933 Elizabeth Hooker, under the 
sponsorship of the John C. Campbell Foundation, made this 
observation: 
The region has only nine cities of 25,000 or more 
inhabitants. In the cities as large as thi.s only 
about one-seventh of the population lives, a proportion 
not much more than a third as high as that prevailing 
for tne United States. A city of this size is out of 
reach of the great majority of the people. Moreover, 
incorporated places of from S,OOO to 25,000 inhabitants 
num-ber only forty-four; and three-fifths of the counties 
wholly in the Highland territory contain no center of 
as many as 5,000 inhabitants. Many of the county seats 
are small, seven out of ten having fewer than 1,000. 
Between the scarcity of centers larger than small 
villages and the obstacles to travel, a large majority 1 of the Highlanders rarely, if ever, see a town or city. 
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The hills are substantial barriers, but even greater bas 
been the attitude of the natives toward outsiders and their 
ideas. They have been reluctant to accept sugges.'tions for 
improvements and resent those who make these sugge.st1ons if 
they are from another locality. As a result of much activity 
on the part of church, state, and industry, the hill country 
of the South is now in the midst of a great intellectual, 
social, econom1c, and religious revolu.tion_, long overdue. 
Industry bas brought in railroads and outside population to 
the Highland states. The church and state have brought in 
1. Hooker, Religion in the Highlands, p. Sl. 
schools and highways and better methods of farming. 
States have awakened to their responsibility and 
possible service, and have passed ~awe requiring 
county high schools in this mountain section. These 
county high schools are becoming the centers of 
county school systems.l 
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This brings us face to face with the major problem, that 
of education. In 1910 the illiteracy rate in the 216 
Appalachian counties was 12.6 percent. In this area at that 
time there were 1,500,000 children between the ages of six 
and twenty. In 1915 only 65.9 percent of the children were 
enrolled in schools and the average attendance was very low. 
In 1915 it was estimated that 5,000 Highland children were 
out of reach of schools. The same year the annual expenditure 
per capita of school population in the 216 counties of the 
Appalachian region was $6.41. 2 
During the first decade of the twentieth century the 
teachers were not well trained and their salaries were meager. 
According to the U. S. Bureau of Education the median county 
average for these years was $237, 3 which means that many 
salaries were less. Of course, the school terms were short 
and the children were not required to attend. Such ineffi-
ciency, coupled with illiteracy and ignorance on the part of 
1. Moore, The South Today, p. 129. 
2. Norman Frost, A Statistical Study of the Public Schools 
of the Southern Appalachian Mountains, p. 19. 
3. Campbell, The Southern Highlander and His Homeland, 
p. 264. 
many parents, retarded progress in the field of education. 
State and church have cooperated in their effort to dispel 
these obstacles. They had had to combat ancient prejudices 
and fears: the desire to hold rigidly to the old patterns, 
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to repudiate innovation in thought, to feel that whatever came 
from outside belonged to 11 Yankeedom. 11 Nevertheless, education 
was and is playing the main part in the progress of the area. 
There are now thousands of publicly supported graded schools 
and high schools, and about 175 private schools of various 
types. There have been great improvements in the school 
situation but many more are desirable. 
In sections where modern roads have been built there are 
many consolidated school£, with modern well equipped 
buildings and well trained teaching staffs. There are 
also hundreds of well built and well equipped single room 
buildings in which young people, who. have gone into 
normal schools, colleges, and universities and have 
returned to their home communities or to some other 
mountain community to render immeasurable services. 
State laws extending the length of the school term, pro-
viding funds, raising standards in curricula and in 
requirements for teachers have been enacted. There is 
a steady trend toward the practical. These i mprovements 
promise mucf, but the struggle for better education has 
only begun. 
There are several factors which bear upon this problem of 
illiteracy in the southern mountains. Poverty is certainly 
one and this will be taken up in connection with the economic 
conditions of the area. Another factor is lack of incentive 
1. Couch, Culture in the South, p. 401. 
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for an education. Children grow up in homes where parents are 
illiterate and prejudiced against those who have had educa-
tional opportunities. A few religious sects feel that educa-
tion is 11 an abomination unto the Lord.. 11 The author has heard 
several ministers who pride themselves in not being able to 
read. Scores of inferior institutions have grown up in an 
attempt to perpetuate particular viewpoints. These have all 
been hindrances to progress. For instance, one such institu-
tion requires the members of its faculty to sign a religious 
1 creed annually. 
Adult illiteracy is still a grave problem. In these 
mountains there are hundreds of men and women who cannot write 
their names. Many men with bank accounts must make an nxn 
for the signature on their checks. Ordained ministers 
travelling from one rural church to another sometimes exhibit 
pride in their inability to read, for they say that this 
does not hinder them from being 11 moved by the Spirit. 11 
In 1911 Mrs. Coral Wilson Stewart of Kentucky began a 
significant work in adult education. She opened the Moonlight 
Schools with well-trained teachers to aid her in her work. 
The teachers visited the homes in their districts and explained 
the plans to the families. During the first week the enrollment 
1. Dabney, Below the Potomac, p. 106. 
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was more than 1200 men, women, and youths from 18 to 68 years 
of age. Mrs. Steward commented on hel:- schools thus: 
They had all the excuses and all the barriers which any 
people might offer: high hills, bridgeless streams, 
rugged roads, weariness from the day's toil, the shame 
of beginning study late in life, and all the others; 
but they were not seeking excuses; they were sincerely 
and earnestly seeking knowledge. Their interest, their 
zeal, and their enthusiasm were wonderful to witness. 
By 1947 there had been much progress. In that year the 
U. S. Department of Commerce published statistic.s showing 
for the first time the number of school years completed by the 
adult population of the United States. 2 For the total United 
States rural population approximately 85 percent had completed 
five grades or more. In the eight southern states where the 
Highlands are located about 73 percent had finished five 
grades. In the nation the percentage o~ the population com-
pleting high school was 24 as compared to 17 for the eight 
southern states. Of course, the percentages in just the 
mountain area would not be this high, and this fact must be 
taken into account with the subsequent figures. In the United 
States the percentage of chi.ldren enrolled in school between 
the ages of five and seventeen is 91.7, whereas in these 
states it is 84.6. The lowest high school enrollment in the 
United States is in the rural areas. And the region with the 
1. Moore, The South Today, p. 100. 
2. U. S. Department of Commerce, County Data Book, 1947, 
p. 445. 
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least resources for the support of education has the greatest 
number of children. In 1940 it was estimated that there were 
more than five million children in the southeastern states, 
and the Highland area has a large proportion of these. 
In these states during the past fifty years there has 
been an increase in school expenditures. In 1938 the average 
teacher salary was $774 as compared to the national salary of 
$1374. In the same year the average expenditure per pupil 
was $40 as compared to the national average of $.86. 1 The 
low economic status of these people has a direct bearing 
upon both the quality of the schools and the ability of the 
children to attend. 
Vance estimates that 14.4 percent of the nation's youth, 
ages 19 through 22, attend institutions of higher learning. 
Compared to this the estimate for the southeastern states is 
9.4 percent. He concludes by saying: 
If our people are to be prepared for leadership, if 
States are to overcome their handicaps and if local 
areas are to go forward in cultural development, they2 must make use of the aid offered by higher education. 
The economic problem is another of the Highlands' major 
concerns. Man must first satisfy his physical needs. He 
does not live by bread alone, but he does need it. In this 
1. Vance, All These People, p. 400. 
2. Ibid., p. 439· 
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life, at least, he cannot transcend the physical necessities. 
There is no escape from providing food, clothing, and shelter 
for himself and hie family. The Marxian socialists claim that 
this basic concern determines the religious, social, and 
political philosophies of man. At the close of the nineteenth 
century Henry George challenged America in his Progress and 
Poverty. He wrote: 
We plow new fields; we open new mines; we found new 
cities; we girdle the land with iron roads and lace 
the air with telegraph wires; we add knowledge to 
knowledge and utilize invention after invention; we 
build schools and endow colleges; yet it becomes no 
easier for the masses of our people to make a living. 
On the contrary it becomes harder.l 
In the area under consideration a serious problem has 
originated from the wholesale plundering of the natural 
resources. As in other areas of the nation man has sought 
an immediate return for his efforts, and_ he has not been 
mindful of the generations yet to come. This has been true 
not only in the use of the forests, but it has also been 
characteristic of the way in which land, water power, and 
mineral deposits have been used. Often capital has exploited 
both natural and human resources. Local groups have been 
robbed of their potential wealth and have been left helpless. 
In the bill country of the South the erosion of land has 
impoverished those who depend upon it for a living. .The 
1. Henry George, Progress and Poverty, p. 393. 
following quotation will give us a clearer picture of the 
extent of the land erosion: 
The ditches run now through a land. tragi.ca1ly important 
to the people. How tragic has been. indicated by the 
studies of Dr. Howard W. Odum who has shown that no 
less than 61% of the nation's eroded lands are in its 
southern region. These lands lose annually an estimated 
20 million tons of potash, nitrogen and phosphoric acid. 
Such a loss means an unsatisfactory substitution of 
five and a half million tons of commercial fertilizer 
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at a cost of $161,000,000. How much this is is indicated 
by the fact that the consumption of the rest of the 
nation was only about two and a half million tons.l 
This annual loss of soil is a great blow to the Highlander 
since farming has been his predominant enterprise. For some 
years cotton was the main crop in the southern counties of 
the area. King Cotton has impoverished both the land and 
the owner. Much has been written about the sharecropper of 
this section who depends for his livelihood upon the annual 
yield of cotton. The National Emergency Council estimated a 
few years ago that the average cropper family had been 
2 
receiving an income of $38 to $87 per person annually. 
This sharecropper system of farming has been going on since 
1865, and the problems which it has produced will not 
terminate for generations to come. In a book of non-fiction 
Erskine Caldwell draws the conclusion that the sharecroppers, 
the renters, and the wage hands are headed for. economic 
1. Daniels, A Southerner Discovers the South, p. 305. 
2. Ibid., p. 306. 
1 
slavery. 
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Dr. 0. E. Baker of the U. S. Bureau of Agricultural 
Economics thinks that one solution to the problem would be for 
the people who till the soil to be its owners, for usually a 
man who owns a farm will be interested in its upkeep. Dr. 
Baker believes that a less commercialized economic system is 
essential for the farmer. He states that a live-at-home 
program will help the farmer pay his debts as well as provide 
an adequate diet for his family, and that the producer's and 
consumer's cooperatives in Nova Scotia have a lesson to offer 
the farm people of the South. 2 
Migration is another factor to be considered in connec-
tion with the economic problem. During the decade from 1920 
through 1929 thousands of people who had migrated to the 
cities returned to the rural areas. In some counties this 
return exceeded 40 percent of the population. Of course, it 
must be noted that during the decade of World War II there 
was another mass migration to the munitions factories and 
industries of the large cities. This constant shift in 
population creates a problem within itself. It tends to 
dissolve the spirit of cooperation which seems so much a part 
1. Erskine Caldwell, Some American People, McBride and 
Company, New York, 1935, Chapter IV. 
2. E. Baker, A lecture given at Andover Newton Theological 
School in 1939. 
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of a really progressive rural community. 
The health of the mountain people is due largely to the 
economic and educational conditions. In 1940 the death rate 
per 1,000,000 for tuberculosis was 60 in this area as compared 
to an average of 45 in the United States. 1 It is known that 
an important contributing factor to this disease is an 
inadequate diet. Doctors are scarce in the more mountainous 
districts because few are willing to subject themselves to 
strenuous living, especially with inadequate remuneration. 
Doctors are sometimes not available for childbirth. It is 
alarming to realize that this area which has the least wealth 
and the fewest conveniences of modern life has the greatest 
number of children. Dr. W. E. Baldwin, director of a county 
health department in one of the Highland counties, estimates 
that 5,000 of the 42,000 babies born in South. Carolina during 
the year 1938 were either born dead or died before reaching 
the age of one year. Since that year, however, the infant 
death rate has declined and it will continue to do so under 
the extensive maternal and child health programs now being 
2 
sponsored by the State Board of Heal.th. The public response 
to health clinics has been increasing during the past few 
1. u. S. Department of Commerce, County Data Book, 1947, 
p. 276. 
2. South Carolina State Board of Health pamphlet published 
in 1940. 
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years. Health education in this region is still in its infancy, 
for it is estimated that only 25 percent of expectant mothers 
in the State of South Carolina are being given prenatal care 
at established clinics. 
Some of the Highland problems have been solved by such 
concerted efforts as the Tennessee Valley Authority. Dr. H. A. 
Morgan, who was for many years associated with thi.s activity, 
has been preaching a philosophy which will contribute much to 
the economic uplift of the entire area. Briefly, hie message 
is this: life depends upon the basic elements and energy of 
the universe. The elements are fo.und in the water and soil; 
the energy in the ·sun. The combination of these gives plant 
and animal life. Back of it all, says Dr. Morgan, is the 
Creative Concept which is shared with man himself. When man 
finds out what his relationship and responsibility to the world 
about him is, he will then take steps to use these treasures 
rightly. Of course, leadership is essential. This is where 
1 
educa ti.on can do i te part. People can learn tha_t southern 
lands poorly suited to agriculture can grow pines for marketing 
to industry within a period of ten years. In the growing of 
the trees the soil will be restored. The methods of scientific 
agriculture can solve the problem which. has been referred to 
1. Information obtained from personal conferences with 
Dr. Morgan. 
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as the nation's number one problem. Through this program the 
Tennessee Valley Authority bas electrified thousands of rural 
homes, supplied power for industry, promoted community activi-
ties, and encouraged the development of the South's natural 
resources. 
Economic and educational conditions can hardly be 
separated from r ·eligious outlook. A few years ago Toyohiko 
Kagawa wrote in his Brotherhood Economics these words: 
In the early periods of capitalism we thought that 
religious value and exchange value could be entirely 
separated; but in an age when man's consciousness is 
awakened as it is today, man's acts of exchange and 
his life-purpose cannot be separated. That is to say 
that in conscious economics even exchange value becomes 
conscious and is assimilated into religious value. 
Therefore, our next step is to make the exchange value, 
which is the so-called economic value, religious.l 
The religious outlook of the people in the Southern High-
lands must in large measure be ascribed to history. Many 
settlements in the Appalachian range were being made when the 
revival movement of the nineteenth century began. The main 
interests of these early settlers were related to security: 
shelter, food, protection. They had entered a land which was 
strange and wild. Fear was one of their characteristic emo-
tional traits. At first, they had little time to build 
churches; therefore, if there were any devotional periods 
they were held in the homes. A literal rendering of the Bible 
1. Toyohiko Kagawa, Brotherhood Economics, p. 68. 
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was the source of religious education and the method was that 
of indoctrination. 
Missionary preachers entered these mountains at an early 
date. They were sent from Baptist, Presbyterian, and Methodist 
churches in the lowlands and in the North. Francis Asbury 
1-ras one of the first superintendents of the itinerant system. 
He rode from Maine to Georgia in an effort to carry the Gospel. 
It was a strenuous task, and people who l>ranted to hear the 
message came from miles around. This method resulted in what 
is known as the Camp Meeting. The idea spread like wildfire 
over the wilderness of the Highlands: first in Georgia, then 
into Tennessee, Kentucky, South Carolina, North Carolina, and 
the Virginias. As an example of the popularity of these meet-
ings, reference is made to one held in 1799 on the bank of the 
Red River in Kentucky under the auspices of the Methodists 
and the Presbyterians. The assembly being too large for the 
little church, the meeting was adjourned to a grove where a 
crude pulpit was erected for the preacher. Similar arrange-
ments were being made at meetings in other states. Within a 
few months the Presbyterians began to object to these meetings 
because of the hysterical excitement created by them. But 
from 1810 to 1830 they multiplied in number. 
James McGready was a leader of some of these revivals. 
He was accused, in South Carolina, of 11 running people dis-
tracted." His pulpit was torn from the church, and a letter 
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~Titten in blood was sent to him asking that he leave the 
country. He moved to Kentucky and the result was the great 
Cumberland revivals. Great excitement attended these meetings 
where throngs of people, old and young, repented of their 
sins. At the King Ridge meeting in 1801 it is reported t~~t 
more than 10,000 were in attendance. The description of one 
eye-witness is as follows: 
I attended with 18 Presbyterian ministers; and Baptist 
and Methodist preachers, I do not know how many; all 
being either preaching or exhorting the distressed with 
more harmony than could be expected. The governor of 
our state was with us and encouraged the work. The num-
ber of people computed from 10,000 to 21,000 and its 
communicants 828. The whole people were serious, all 
the conversation was of a religious nature. Great num-
bers were on the ground from Friday until the following 
Thursday, night and day without intermission, engaged 
in some religious act of worship. They are commonly 
collected in small circles of ten or twelve, close ad-
joining another circle and all engaged in singing Watt's 
and Hart's hymns; and then a minister steps upon a log 
and begins an exhortation or sermon, when, as many as 
can hear, collect around him. On one Sunday I saw 
about 100 candles burning at once and I saw 100 persons 
on the ground at once crying for mercy, of all ages 
from 8 to 60 years. ~fuen a person is struck down he is 
carried by others out of the congregation, where some 
minister converses with and prays for him; afterward a 
few gather around and sing a hymn suitable to the case. 
The whole number brought to the ground under conviction 
were about 1000, not less. The sensible, the weak, the 
learnei, the ignorant, the rich, the poor were subjects 
of it. 
These revivals produced several bodily exercises such as 
falling on the ground, jerking, running, and dancing. 
1. W. G. Sweet, The Story of American Churches, p. JJO. 
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Sometimes the minister would laugh loud and long before 
beginning his message. This spiritual merriment was known as 
the holy laugh. Another peculiar exercise was the bark; 
several people would gather around a tree and begin to bark 
like dogs as they showed their teeth. They believed that 
they had treed the devil. 
The revival movement itself had some value. It certainly 
brought to focus the need for spiritual and mental enlighten-
ment. It also laid the foundations for growth in religious 
organizations. Thousands were added to the churches. Various 
charitable societies and reform movements sprang up. Richard 
Niebuhr has remarked that this was the national conversion of 
the nation. 1 
However, the unfavorable results produced lasting effects. 
After all, this was only a partial religion. It was a religion 
of the emotions, not of the whole man. The animal instincts 
at many of these meetings were allowed to run free of all 
rational judgment. Learning and the schools were often mocked. 
This tradition has continued into our present day. 
Such emotional upheaval has caused serious nervous and 
mental disorders. The revival type of conversion means a 
sudden emotional experience. The individual, whether small 
child or adult, must be convicted of sin. This awful 
1. Richard Niebuhr, Class lecture. 
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conviction is the sine gua non of the conversion experience. 
There is overemotional, non-critical, non-intellectual commit-
ment. The writer has seen as many as fifteen eight- and ten-
year-old children weeping on their knees before an evangelist. 
Rural religious life has exerted a tremendous influence 
in sustaining the orthodox church of the Protestant variety. 
Dr. Harry Elmer Barnes maintains that there are two main 
reasons for the farmer's loyalty to the church: because of 
his closeness to nature he has a rather mystical outlook on 
life processes; because of his need for fellowship with others 
he has looked to the social opportunities offered by the 
church. 1 It seems unbelievable that religion, being so much 
a part of the life of rural people, could have been so unmind-
ful of the social problems which exist. Of the result, Dr. 
Barnes says: 
There is still a persistent demand that the preachers 
stick to the gospel of salvation and refrain from dis-
cussing sociology. Sectarianism and denominationalism 
tend to produce a narrow-minded view of religion, and 
religious communicants, to create an exc.essive group 
egotism, and to produce more churche.s than the rural 
community can effectively support. As a result of this 
overchurching, we have had an inferior rural ministry, 
with financial returns to the latter even lower than 
the quality of the services which they have rendered •... 
The emphasis upon individual salvation had made it hard 
to adapt the rural church to the task of promoting com-
munity projects. Finally, the overwhelmingly puritani-
cal, solemn, and ascetic tendencies of the rural church 
1. Harry Elmer Barnes, Society in Transition, p. 565. 
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have become progressively more distasteful to modern 
youth and more and more out of accord with the general 
trend of modern life. This bas led to extensive deser-
tion of the rural church by the youth of our generation. 1 
The above-mentioned fact is a challenge to leaders in 
both religion and education. It is a challenge because only 
the extremely orthodox cults have shown any marked growth 
within the past few years. This overly emotionalized religion 
is fertile soil for the growth of fascism. On the other hand, 
a liberalized and sociali.zed religion could be an enormous 
social asset in the Highlands. The Highland life has been 
simple for generations and the people demand a religion based 
upon the primary emotions and the simple ways. 
Some notable contributions are being made to the solution 
of the problems of the Southern Highlands at the present time. 
The church is at the front in its efforts to better the social 
and cultural life of rural areas. In 1930 a survey made of 
2,245 churches in rural districts of 17 states inclusive of 
the Highlands indicated a trend toward the holding of social 
and educational activities in the churches. 2 Exclusive of the 
south three-fifths of the churches held social events; inclusive 
of the south the average was only one-half. The report also 
revealed the fact that 55.6 percent of the rural southern 
ministers bad more than a high school education in comparison 
1. Ibid., p. 566. 
2. Edmund de S. Brunner, Rural Social Trends, p. 225. 
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to 72.6 percent for those in rural churches of the Middle 
Atlantic states. 
The Home Missions Council has promoted a movement to 
reduce the competition of one denomination with another. The 
Council has sponsored surveys for the purpose of determining 
11 over churched 11 and "under churched areas. 11 There has been 
a more cooperative effort for a broader program of religious 
education. In a number of places larger parishes are inter-
denominationally administered. 1 
In the field of leadership important contributions are 
being made by the seminaries. There are departments which 
train men specifically in the philosophy, psychology, and 
technique of rural work. Each year special conferences for 
rural ministers are held at institutions of higher learning 
such as Emory University. In 1936 a national conference on 
the rural church was held in Washington, D. C. This brought 
. 2 
leaders together from all sections of the country. 
Other agencies such as the Farm Bureau and the National 
Grange are doing their part. Influenced by the trend in 
Nova Scotia rural cooperatives have been introduced. The 
Agricultural Extension service bas developed a system of 
Country Life Institutes. Participating communities score 
1. Ibid., :p. 240. 
2. Dawber, Rebuilding Rural America, p . 128; see also 
Dwight Sanderson, Leadership for Rural Life. 
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themselves on such important issues as health, education, 
civic spirit, agriculture, and religion. This shows that the 
people are creating definite standards for improving condi-
tions. Homestead developments such as the Cumberland home-
steads in Tennessee, and the Reedsville homesteads in West 
Virginia are endeavoring to educate youth to an appreciation 
of rural life • 
A revolution in rural life is now in progress. The more 
complex life of the modern world has now found its way into 
the mountains. The searching minds of young Highlanders have 
noted the chasm which exists between the religious life and 
the social problems, and they are endeavoring to do something 
about it. The progress will be slow as cultural changes 
always are, but the changes are inevitable. No pseudo-
educational efforts made by Bible colleges, nor highly emo-
tional appeals made on behalf of the "old time religion 11 can 
block this progress for long. The religion will change as 
the culture changes and this is inevitable, for the Highlands 
are now in the midst of a world community. 
Chapter Four 
Martha Berry and the Berry Schools1 
One of the rough country roads traversing the Chattanooga-
Atlanta Highway l .eads across the foothills of North Georgia 
to the remains of a massive red brick mansion. The plans for 
the mansion were made prior to the Civil War and the work was 
almost completed; then, Sherman's army marched through the 
territory. The slave quarters are still intact and are being 
used by white tenant farmers. Shrubbery and trees imported 
from England and giant boxwoods outline the walks of the 
spacious gardens. From the gardens hundreds of acres of the 
pre-Civil War plantation can be seen. The mansion itself was 
never completed, for the northern troops started a process 
which put an end to a southern culture. But the process 
itself took many years and its aftermath was to be felt for 
genera tiona. 
In the vicinity of Rome, Georgia there are many such 
mansions; some of them have been kept in good repair by 
wealthy families, but most of them are decaying signs of a 
glorious past. This is a symbolic picture, a parable for 
those who would study cultural changes. 
1. Very little primary source material was available for 
this chapter. 
Martha Berry was born on one of these plantations on 
October 7, 1866, during this period of transition. Her father, 
Captain Thomas Berry, had come from a line of slave-holding 
planters in Virginia, had fought in the Mexican War and had 
upheld the southern cause with a company of men made up from 
his home community. Upon his return from the Civil War he 
found many destitute families in the hills near his plantation. 
His own home had been spared, but the people .of these hills 
who bad been poor before the war were poverty-stricken now. 
They were poor not only in possessions but also in ambition 
and in energy. About the only thing they had left was pride. 
Martha Berry learned how to live with people by growing up in 
a home with seven other children; from her sympathetic father 
she learned some valuable lessons of practical charity as the 
two visited the mountain homes to distribute the necessities 
of life. 
Martha Berry's first years of schooling were received 
under private tutelage in a little log cabin near the Berry 
homestead. This continued through her sixteenth year. Then, 
after having spent one year in a Baltimore school conducted by 
a Madame LeFebre, she returned to her home. As the months 
went by she became more and more concerned about the conditions 
of the rural youth in her native county. As she rode through 
the mountains in her buggy she talked with the mountain people 
and came to know their needs and to appreciate their 
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potentialities. She invited some of the children to her own 
log cabin school where she told them stories from the Bible. 
Her missionary efforts in these homes and in the small rural 
churches helped her in the development of her own unique 
personality. As her other brothers and sisters used their 
energy to establish homes of their own, she remained at the 
homestead with her mother and father and found an outlet for 
her energy in meeting the needs of humanity nearest her. Too 
often these human needs have been eo sentimentalized that the 
stark realities have been overlooked. In her early years 
Martha Berry faced these realities and put forth every effort 
to find a solution to the Southern Highland problems described 
in the previous chapter. But she could not do it alone. 
Martha Berry's life cannot be told apart from the history 
of the Berry Schools, for these schools have been her life. 
One could write of her activities, but always the underlying 
motive for any activity was her devotion to the school. One 
could check the log of her travels and the record of her 
visits to great personages in the northern cities and to the 
King and Queen of England, but again, her only purpose was to 
develop a wider interest in the educational needs of southern 
youth. To halt the waste of the human resources about her was 
her highest hope. 
From a Sunday school in a log cabin to a senior college 
with a hundred fine buildings and 25,000 acres of land is the 
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unbelievable story of the growth of the Berry Schools. All 
of this took place within the life-time of one woman. Neither 
advice from relatives and friends nor discouragement from 
mounting financial obligations could deter Martha Berry from 
her life's purpose. From the records it seems that her aim 
had been to establish several small schools in the communities 
where they were needed, but as the months went by this idea 
was abandoned and she concentrated her efforts on the develop-
ment of one school across the road from the Berry mansion. 
She realized that these young people needed an atmosphere of 
Christian culture in which to develop their potentialities, 
and she was determined to provide it for them. She found that 
this could be done best under her constant supervision in 
one locality. 
The school itself was begun in 1902. The first building 
consisted of a ten-room dormitory to house the few boys who 
had enrolled. She deeded 83 acres of her property to the 
school, for she envisioned the sturdy manhood which could be 
molded from the raw human material of the mountains.. During 
that first year there was only one other teacher with Martha 
Berry. The boys themselves did the work in order to reduce 
the operating expenses. By the end of the firs.t year the 
number of boarders had increased to eighteen. She had not 
forgotten the girls, for in 1909 a school for them was added 
to the plant. For many years the girls were housed in log 
46 
cabins built by the men, but in 1928 a quadrangle of Gothic 
buildings wrought in Georgia stone was dedicated as a tribute 
to the vision of Martha Berry and the benefaction of Henry 
Ford. On the three campuses of the school there ar.e scores 
of buildings which have been reared by the boys under competent 
supervision. Today there are two beautiful chapels, the 
largest of which will accommodate 1200 students, three fine 
libraries, three well-planned gymnasiums, an up-to-date science 
building, a quadrangle of the best dairy barns in the South, 
dormitory space for 1200 students, and many other essential 
buildings. 
In the years since the founding of the school more than 
ten thousand boys and girls have been educated in this insti-
tution. They have come from the mountains of Tennessee, 
Kentucky, North Carolina, South Carolina, Virginia, Alabama, 
and Georgia. It is an astounding fact that one woman bas made 
an educational opportunity possible for literally thousands 
of Highland youth. Throughout the years these students from 
the school have found an increasingly large place in the life 
of the South. Hundreds of them have become teachers and are 
helping to lay the foundations for a better educational 
system. In recent years there has been a great demand for 
these graduates in the government rehabilitation projects of 
rural areas. Graduates are listed as county agents, school 
superintendents, supervisors in the field of home economics, 
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lawyers, doctors, ministers. Many of them are also bringing 
new life into the soil of southern hillsides. 
Miss Berry's firm conviction was constantly that of 
teaching these young men and women t he spirit of ministering 
unto others. She realized that the students returning to their 
own communities would be a means of revolutionizing southern 
mountain life. 
Martha Berry died in 1942 after having founded and developed 
one of the most unique educational insti tuti.ons in Ame.rica. Her 
main purpose in founding the schools had been to provide a way 
in which poor but deserving boys and girls from the Southern 
Appalachian Mountains might have educational advantages. 
Poverty, ability, and ambition have been the requirements for 
entrance. 
During her life Miss Berry became one of America.' s most 
distinguished women. A listing of her honors will indicate to 
some degree her achievements. In 1920 the University of 
Georgia awarded her the honorary degree of Doctor of Pedagogy. 
In 1924 the Georgia Legislature commended her for distinguished 
social service. In 1927 the Pictorial Review annual award of 
$5,000 was given to her for meritorious service. In 1930 
Ida M. Tarbell listed her as one of the fifty greatest women 
in America. The same year the University of North Carolina 
gave her the honorary degree of Doctor of Laws in recognition 
of her work in the South. In the 1931 Good Housekeeping 
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contest she was voted one of America's twelve greatest women. 
The same year she was elected to the Board of Regents of the 
University of Georgia. In later years she received honorary 
degrees from the University of Wisconsin, Bates College, Duke 
University, Oglethorpe University, and Oberlin College. 
During the latter years of her life her one great task 
lo.ras to raise the funds to carry on the work of such a large 
institution once she had established it. The annual cost 
of operating the institution is in excess of one-half million 
dollars. The combined annual fixed cash income is less tr~n 
$400,000. In addition to fixed income from endolo.~ents, rents, 
student tuition, profits from industrial operations, and 
other sources, around $150,000 must be raised each year 
through voluntary contributions. Much of this income has been 
derived from small gifts rather than large donations. 
Martha Berry's philosophy of education was not one learned 
in books. At the time of her death Time magazine wrote of 
her as "one of tbe first modern educators to recognize the 
need for teaching crafts, and one of the first to set up a 
work-and-study plan. 111 Her ideas were copied wid.ely throughout 
the United States. Hers was a great experiment in education. 
She believed that there should be a close correlation between 
the classroom, the shop, and the playground. Each boy and 
1. Time Magazine, March 3, 1942. 
girl is carefully assigned tasks which dovetail with his 
school courses and his future career. It is the method of 
putting ideas and facts into practice. It is more than an 
experiment in education; it is an experiment in democracy. 
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Every student wears a simple, inexpensive uniform. Every 
student works with his hands sixteen hours each week. Martha 
Berry felt that work is honorable; that hard and intelligent 
work tends to strengthen character. Orderliness in work was 
essential, and the lessons learned from keeping the buildings 
neat and the grounds beautiful were invaluable. Her philosophy 
of education is expressed in such statements as: 11 The best 
way to help any person is to give him a chance to help 
himself." 11 There is as much art in well-cooked food as there 
is in a fine painting." "The only hope for the South is in 
educating young people to work intelligently rather than 
educating them away from work." "Beautiful surroundings 
strengthen the character." 11 The flower-bordered walks are 
planned to aid the education of the soul. 11 "Character is 
something which grows, we don't just develop it suddenly." 
In his biography of Martha Berry, Tracy Byers says of her 
philosophy of education: 
Her concept of education is one which does not consist 
merely in an assimilation of knowledge. She places 
her boys and girls, while they are still at an impres-
sionable age, in an atmosphere of spiritual and 
physical beauty and then teaches them how to work ••.. 
At the very outset she located accurately and 
instinctively the fundamentals of human happiness. 
She has clung to these steadfastly. The school shield 
bears on its quarterings: the Bible for Prayer; the 
Lamp for Learning; the Plow for Labor; the Cabin for 
Simplicity. 
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The essential principles of the school grew naturally 
out of Martha Berry's humanity and the requirements of her 
environment. They solidified early and have never been 
deviated from despite the school's enormous growth.l 
There was poverty, distress, and illiteracy hidden in the 
hills and Martha Berry stepped out of her environment of 
southern aristocracy to meet the challenge. 
1. Byers, Martha Berry, p. 7· 
Chapter Five 
Highland Youth in a Changing Culture 
From the viewpoint of the educational psychologist youth 
is one of the most important periods of life. This period, 
I 
normally beginning at the age of 12 or 13 and continuing 
throughout the twenty-third year, marks the transition from 
the dependent child to the independent adult. Childhood has 
looked to its el.ders for guidance in making all major deci-
sions. On the other hand, youth begins to value the judgment 
of companions its own age. Youth becomes dissatisfied with 
the world that is and sets out to make a world of its very 
own. At this age youth is not yet aware of the powerful 
cultural forces at work nor of the traditional walls which 
have been built and guarded by its elders. It becomes aware 
of these elements only as it clashes with them. Frequently 
the result is disillusionment and despair as the years of 
experience numb energetic spirits and overshadow youthful 
visions. Harner summarizes the transitions of this period 
of life in this way: 
An individual enters the period of youth as a child, 
and comes out a full-grown man or woman. He enters 
them single, he comes out married or well on the way 
toward marriage. He enters them without a vocation 
or scarcely a serious thought of one, he comes out 
normally established in his life's work. He enters 
them as a mere candidate for personality, drawing not 
only food and shelter but also the very ideals of life 
from parents. He comes out with a life-philosophy of 
his own--good, bad or indifferent. It is during these 
years that the three great choices of life are normalll 
made: a lifework, a life-mate, and a life-philosophy. 
One of the most serious problems confronting the adult 
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leaders of our world is that of understanding youth. Adults 
seem to forget that they were young, and youth does not think 
about growing old. This lack of understanding sets up barriers 
in homes, schools, churches, e.nd communi ties. Some of the 
most valuable experiences of the adult leaders are lost to 
the world of youth because of the attitudes and methods which 
many leaders employ. And many of the visions of youth are 
lost to adults because adults are often blinded by tradition 
and custom. Allport thinks, however, that the youth sees 
people in the narrow perspective of hi.s limited experience, 
and when forced to judge those whose life dif.fers markedly 
from his own, frequently resorts to callow and inadequate 
cliches. In spite of the protest of each younger generation 
that the elder fails to understand it, the chances are vastly 
2 in favor of it misunderstanding the elder. 
During this age there is a deepening and expansion of 
the personality. New facts create new interests and new 
interests form new meanings. There is a deepening of the 
personality in the fact that the growing mind turns from 
1. Nevin C. Harner, The Educational Work of the Church, p. 153. 
2. Gordon W. Allport, Personality, p. 513. 
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objectivity to subjectivity, from observation of things to 
1 inward searchings. Emme and Stevick point out in their 
Principles of Religious Education2 a fact about this age 
which is significant for religious educators: it is an age 
of hypersensitivity of conscience. The youth is subject to 
intense feelings and a shifting and perplexing variety of 
emotions.J It is the age when feelings of inferiority, guilt, 
4 insecurity, and anxiety reach their peak. This, of course, 
will be qualified by the ethical and moral education which. 
the individual bas received in the home, church, and school. 
There is an expansion of the personality as a result of the 
socializing process which the youth goes tr~ough. He begins 
to join clubs, gangs, fraternities. Leaders of institutions 
have to take these interests of youth into consideration. 
With awakening social consciousness comes the desire for social 
approval. There is the longing for affection, the desire to 
belong to some group or individual. The youth will willingly 
give up his former individualistic, competitive spirit to 
unite with a cooperative enterprise. 
Socially the youth becomes what his environment makes him. 
1. See Thorn, Normal Youth and Its Every Day Problems, p. 12 f. 
2. E. E. Emme and P. R. Stevick, Principles of Religion and 
Education, p. 95. 
). Mudge, Varieties of Adolescent Experience, p. 134. 
4. Walter C. Langer, Psychology and Human Living, p. 152. 
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He normally develops the attitudes which will allow him to 
become adjusted to his world. This is also an important con-
sideration for leaders of youth. Garrison comments in his 
Psychology of Adolescence that "attitudes are determiners of 
behavior. They develop out of social experience. 111 Many 
changes and adjustments are required as the youth enters into 
more complex social situations. His attitudes have to be 
modified as he adjusts to varying conditions. New problems 
of the environment complicate life. 2 
It is not the purpose of this author to deal with the 
detailed characteristics of youth. The subject of this study 
does not permit more than a listing of the general character-
istics which will suggest the tremendous transitory forces at 
work within the individual youth, whether he be in New York 
City or in t he Southern Highlands. 3 It is quite probable that 
the changes come earlier among the underprivileged youth of 
the Southern Mountains. This is the only difference. Vance 1 s 
estimate is that youth makes up 19.9 percent of the population 
in the South. He says, 
Whether youth ends at 20 or 25 depends largely on dis-
tinctions of class, education, and occupation. For 
those in the upper economic brackets and those aspiring 
to the professions, dependency and education continue 
1. Karl C. Garrison, Psychology of Adolescence, p. 96. 
2. See Thorn, Normal Youth and Its Every Day Problems, p. 151. 
J. Also see Langer, Psychology and Human Living, p. 152. 
beyond the teens. Farmers and less skill.ed industrial 
groups leave school earlier, marry at earlier ages and 
thus take on the responsibility of maturity. This 
represents the situation in the south where the pre-
ponderant youth group leaves school to go into occupa-
tions requiring less training.l 
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To make the problem still more complicated, this growing 
youth is thrown into the midst of futility created by a 
rapidly changing culture. Some of our modern poets reflect 
the spirit of the age in their writing. For example, T. S. 
Eliot says: 
We do not know very much of the future 
Except that from generation to generation 
The same t hings happen again and again. 
Men learn little from their experiences. 
But in the life of one man, never 
The same returns . Sever 
The cord, shed the scale. Only 
The fool, fixed in his folly, may think 
He can turn the wheel on which he turns. 
And meanwhile we have gone on living, 
Living and partly living. 
Picking together the pieces, 
Gathering faggots at nightfall. 
Building a partial shelter, ? 
For sleeping, and eating, and drinking and laughter.-
Burkhart attributes this feeling of futility .to the following 
factors and states that modern education is failing to help 
young people see life in its totality: 
1. The increasing complexity of our modern life is 
disintegrating to our young people. 
2. There is a growing tendency to overspecialize, 
and 
1. Vance, All These People, p. 53. 
2. T. S. Eliot, Murder in t he Cathedral, pp. 24, 43. 
3. Overempha.sis on analysis with a minimum of 
synthesis. 
4. There is a lack of experiences setting life in its 
universal context, such as creative art, philosophy, 
ideals, religion. 
5. There is frequent tendency of the local church to 
create chasms in experience--commitments are largely 
theological, and in most1cases do not involve the ethics of everyday life. 
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This is an age of conflicting ideas and ideals and youth 
is in the midst of it. The powerful communist solutions to 
the problems of the world sometimes challenge adventurous 
youth. The seemingly futile attempts of democracy, as we 
know it, to bring peace and cooperative effort within its own 
fold have caused many modern youth to look with unhealthy 
skepticism upon its methods. And in the realm of religion, 
the 11 rush for material things 11 on the part of leaders and 
people has left little time for a search for spiritual 
verities. Harrison S. Elliott has referred to our present 
predicament in this manner: 
Being born into our present competitive society, the 
human young learn from their elders the conduct pat-
terns necessary to protect themselves and to get along 
in this kind of world. In proportion as community, 
business, municipal and national life is conducted on 
the present un-Christian basis will the children who 
grow up under these influences develop un-Christian 
characteristics in order to make a success in life, no 
matter how much the churches may att~mpt to win indi-
viduals to a different sort of life. 
Dr. Robert Ulich of Harvard University comments on our 
1. Roy A. Burkhart, Guiding Individual Growth, p. 150. 
2. Harrison S. Elliott, Can Religious Education Be Christian?, 
p. 221. 
modern way of life: 
Despite all hustle and bustle, all accumulation of 
knowledge, and all inventions, our civilization has 
become increasingly sterile. Should this terrifying 
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fact have its cause in the impotence of modern man to 
create stillness within and around him, in his preference 
for the most pitiful amusement to an hour of solitude, 
and in the way in which our college students are trained: 
being never alone, rushing from class to class, cramming 
subjects selected for them by tutors and supervisors, 
hurrying through hundreds of pages of prescribed readings, 
and measuring the success of their work in terms of 
credits and grades resulting from dozens of quizzes and 
examinations? We have in this country more sport, more 
mental hygiene, more food, and more comfortable furniture 
in impressive dormitories than anywhere else, but at the 
same time we have more and more nervous breakdowns, and 
train more and more persons who outside of their field 
of expertship are immature. 
The average citizen of the West, still proud of his air-
planes and highways, has no notion of the havoc which 
the disrespect for all that cannot be "verified," everi 
by crude observational techniques, has wrought upon 
humanity. He realizes the slide down into a strange 
sort of inner boredom and neobarbarism, in comparison to 
which the primitive attitudes of our ancestors had at 
least the charm of freshness, but "what can we do about 
it?" The printed words most of us read, the movies we 
see, the radio performances we listen to, and the art 
works we buy--all are far below the taste not only of 
our educated forebears, but also of the standards pre-
vailing in orally transmitted epics, the festivals, the 
folksongs, and the handmade utensils of the illiterate 
men in ~ncient India, China, Greece, Rome, and medieval 
Europe. 
The mountains of the Southern Highlands no longer shelter 
young people from the ideas and ways of modern civilization. 
Only a few decades ago the world could go merrily on its way 
1. Robert Ulich, Man and Reality, Hazen Pamphlet No. 21, 
pp. 24, 15. 
while communities in the mountains thought the thoughts and 
practiced the skills of former generations. But now the 
atomic age beats in upon the culture of the Highlands in a 
thousand ways. It seeps in through the texts used in the 
schools; it cries out from the radio and flashes forth from 
the motion picture. The ways of modern life can no longer 
be ignored. They are sweeping in with a powerful momentum, 
freeing, enlightening, and sometimes destroying. 
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The business of educators and churchmen is not to guard 
the ancient thoughts and ways except as they have value for 
life today. Dr. Ernest Chave reveals to us the danger inherent 
in preserving all of the old without incorporating the best of 
the new. He writes: 
One reason for the difficulty of keeping adolescents in 
the church is that they do not feel the vitality of 
growth in the concepts and understandings of organized 
religion. They do not feel the challenge of continually 
adding to the understanding of the basic ideas of 
religion, of integrating their widening experiences, and 
of working with others to give adequate expression to 
growing ideas and ideals. Many artificial means are 
being used to make religion attractive. Few people, 
however, ~re ready to subject it to a thorough critical 
study ••.. 
Southern Highland youth are asking questions just as 
youth ever~rhere have always asked them. They are in search 
of reality concerning themselves and their world. The answers 
1. Ernest J. Chave, A Functional Approach to Religious 
Education, p. 17. 
l'rhich are usually given by many religious and educational 
leaders do not satisfy. Therefore, if the answers of the 
leaders are not adequate, youth will give its own answers. 
And these answers may be found in philosophies which are at 
variance with Christian thought and practice. Jack Finegan 
in his book, Youth Asks About Religion, 1 attempts to answer 
some of the questions that young people ask. But even this 
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attempt at trying to combine the scientific spirit with tradi-
tional Christian views does not completely satisfy, for one 
young man wrote to the chaplain of the Berry Schools after 
having read the book still asking: 11 How can I believe in 
immortality? If I don't believe in immortality what value is 
there in my living a good life? 11 
The needs of Southern Highland youth are basically the 
needs of all youth. Most educational psychologists2 agree 
that every human being is born with physical needs and drives 
which if not satisfied cause tensions and strife within the 
personality itself. All normal individuals desire to be 
active both mentally and physically; all wish to love and be 
loved; all wish to accomplish something and have their accom-
plishments recognized. The emotional response to physical 
1. Jack Finegan, Youth Asks About Religion, Association 
Press, New York, 1949. 
2. See Thorn, Normal Youth and Its Every Day Problems; and 
Brooks, Psychology of Adolescence. 
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activity is highly important for the religious educator. For 
this reason no educational system can be adequate if it takes 
into consideration only the intellectual and the physical. 
The emotional states are the most powerful forces known in the 
shaping of an individual's character. 1 
The basic needs of youth include these specific things: 
self-preservation, love and appreciation, activity, self-
understanding, membership in a group, vocational guidance, 
2 
social education, and rootage in the Christian fellowship. 
Educational institutions, churches and leaders must make 
an attempt to meet these needs. The success or failure of 
the program will depend largely upon the strategy used. 
Chave, in offering some suggestions for a youth program in a 
church or school, thinks that the program should provide 
opportunities for youth: (1) to work out a comprehensive view 
of life by examining the meaning of God for a scientific world, 
and evaluating the racial experiences of religion; (2) to have 
a good understanding of the Bible, especially the life and 
teachings of Jesus, and an acquaintance with other religious 
literature; (3) to discover the laws which make for the 
development of personality and character; (4) to recognize 
sex and other physical appetites as creative forces, a sacred 
1. Frances Cole McLester, A Growing Person, Chapter IV. 
2. See Harner, Youth Work in the Church, p. 31; and Clarice 
M. Bowman, Workers with Youth, p. 23. 
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trust for the experience of an abundant life; (5) to develop 
convictions on social duties and relationships; (6) to study 
the place of the Church in society; (7) to face some of the 
larger social issues like war, unemployment, disease--to get 
at facts, to formulate definite plans for action, to strengthen 
existing reform movements, and to organize anew whatever is 
necessary to do something worthwhile. 1 
The needs of Southern Highland youth have not been as 
fully met as those of youth living in a more privileged 
environment. They are more numerous because the Highlanders 
have had little opportunity for or encouragement in intellectual 
and social development. Therefore, institutions and leaders 
have an added responsibility in this area. As Harner says: 
In the long run, the future lies with the church which 
will so completely satisfy the deepest life needs of 
youth as to make itself indispensable to them.2 
1. Ernest J. Chave, The Supervision of Religious Education, 
p. 267. 
2. Harner, Youth Work in the Church, p. 30. 
Chapter Six 
The Berry Schools 
When thinking of the total program of activities of the 
Berry Schools, one should bear in mind the historical and 
sociological backgrounds of those who come to the schools 
as students. These two factors have been discussed in 
earlier chapters. There are also other elements involved, 
for the business of educating, when analyzed, is complex in 
all of its aspects. It is necessary for us to consider not 
only the students but also the qualifications of teachers, 
the physical plant, and the purpose of the school in its 
relationship to the curriculum. 
From the viewpoint of the student, the problem of transi-
tion from a rural home and community to a college community 
is a complicated one. Even in normal situations the problems 
which students meet when entering college are abundant. Edu-
cators have found much evidence of this fact through studies 
and conferences. A study made a few years ago at Yale 
University illustrates some common areas of strain and ten-
sion on the part of students. Seventy-two particular points 
of maladjustment seemed to fall roughly into seven categories: 
finance, social relations, academic difficulties, health, 
use of time, peculiarly personal matters, and religion. The 
investigator comments: 11 While ten of the seventy-two points 
were designed strictly as religious, it is clear that life 
1 
at no point is separated from the moral and spiritual value.u 
Since the teachers of the institution have the task of 
guiding the students during this period of transition, the 
quality of the teachers is of great importance. They should 
possess the characteristics toward which they are guiding the 
students. For instance, they must be world-minded if they 
would have their students become world-minded. 
A study of the Berry Schools Bulletin of March 1949 
shows that there are 125 members of the general faculty. 
This number includes both the academic faculty and the super-
visors and workers in the school's industries. Fifteen of 
these have been employed by the Berry Schools for a period 
of ten years or longer. Fifty-six members of the faculty 
have been with the school no longer than. three years. Fifty 
of the teachers are graduates of the Schools. Strictly 
speaking, the academic faculty is made up of 62 members. 
Five of them have doctorates, 25 masters' degrees, and 35 
bachelors' degrees. In the college itself there are 50 
teachers exclusive of supervisors and workers. Of this 
number more than 20 are beyond 45 years of age and twelve are 
60 years of age. Approximately 20 of the academic faculty 
bave attended summer schools within the past two years. 
1. Hugh Hartshorne, Helen Stearns, Willard Uphaus, Standards 
and Trends in Religious Education, p. 125. 
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Of course, these figures by themselves mean little. They 
give only .a general picture, and to get a better one it would 
be necessary to have an interview with each member of the 
faculty using something like a check list which would include 
such items as philosophy of life, religious outlook, per-
sonality traits, experience, knowledge of modern educational 
methods, interest in and understanding of youth, and present 
intellectual and cultural pursuits. 
The nature of the physical plant has already been dis-
cussed. From the viewpoint of traditional education little 
else could be desired. The equipment is excellent and if sup-
plemented by more of the products of audio-visual education 
it could easily be transformed into a model institution. 
Ideally speaking, the school has aimed at a curriculum 
in which all of its activities would be integrated. The 
school bulletin in its brief and only statement of purpose 
reads: 
The purpose of the Schools and College is to train boys 
and girls from the mountains and rural districts of the 
south who are too poor to go elsewhere, for leadership 
and efficient Christian citizenship in country communi-
ties. Berry's aim is to offer suitable educational 
opportunities by means of manual labor to those who 
otherwise would have no chance. A liberal education 
includls the training of the head, the heart, and the 
hands. 
For convenience of presentation the school's program of 
1. The Berry Schools Bulletin, March 1949, p. 10. 
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activities can be divided into these major fields: (1) study; 
(2) work; (3) recreation; (4) worship. Each of these programs 
will be treated separately; however, t his does not signify 
that there is any more compartmentalization of activities 
than there would be in the average school. 
The Program of Study 
Berry College requires fifteen units of secondary school 
work for admission. It defines a unit as 120 class periods 
or its equivalent. The academic program is divided into six 
major divisions: Agriculture, Horne Economics, Education, 
Science, General Studies, and Industrial Arts. Courses lead 
either to the degree of Bachelor of Arts or to the degree of 
Bachelor of Science, and the principal majors are Agriculture, 
Home Economics, Business Administration, Education, and 
Industrial Arts. A minimum of 130 semester hours is required 
for graduation. A listing of the various departments under 
The Division of General Studies will indicate the inclusive-
ness of the curriculum: Business Administration, Fine Arts, 
English and Speech, Modern Languages, Journalism, Physical 
Education, Social Sciences, and Religious Education. 
It has already been acknowledged that from the creative 
approach every phase of the program of education at the 
Berry School has a direct bearing upon religious guidance. 
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That is, if an agricultural student learns how to use the 
natural resources entrusted to him, he is in that respect 
practicing religion. Those who instruct him in these tech-
niques are guiding him both professionally and religiously. 
However, from the Christian viewpoint religion is all of this 
plus a vital faith in the teachings of the Christian gospel 
as this gospel is applied in the experiences of life. Due 
to the lack of concrete tests which would give specific 
information on t he type of religious guidance in the other 
fields of study, reference is made here only to the Religious 
Education Department. 
In the academic years of 1944-45 the staff consisted of 
a graduate from the Kansas City Bible College, one from Union 
Theological Seminary, Ricr..mond, and one from Moody Bible 
Institute, Chicago. In 1945-46 those from Union Theological 
Seminary and Moody Bible Institute were joined by one from 
Boston University. In 1946-47 the latter was replaced by 
another man from Boston University. In 1947-48 there "toras a 
Ph.D. from Southern Baptist Seminary, the Moody Bible 
Institute graduate, and the Boston University graduate. The 
staff in 1948-49 consisted of two Boston University graduates 
and one having a Master of Arts degree from Johns Hopkins. 
None of this staff is returning for another year. 
Two years ago the Religious Education staff worked out 
the following brief statement of objectives, procedures, and 
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evaluational method: 
I. Objectives 
A. It is the major aim of this department to inspire 
and guide the development of personalities in the 
living of a Christ-like life in the Berry community. 
By living such a life and by having a growing under-
standing and appreciation of the Christian Way, 
individuals, upon leaving these Schools, can take 
their places as intelligent, open-minded, tolerant, 
and responsible citizens in a world of varied 
peoples and creeds. 
B. It is also our aim to enlist, encourage, and guide 
capable young people into full-time religious work 
as leaders in the Christian churches of our land. 
II. Procedures 
A. We move toward these objectives by the study and 
evaluation of standard religious books, by 
lectures, and by group reports and discussions 
centering around the needs and interests of the 
students. 
B. In the classroom, the Religious Education Club, and 
through the pulpit an effort is made to bring indi-
viduals to a more profound appreciation of the rela-
tionsb~p of their faith to practical living and to 
a broader understanding of t he other great faiths 
of the world. 
C. The pressing problems of our own day determine the 
direction of our thoughts and efforts. 
D. The Christian heritage and the Spirit of the in-
dwelling God are our guides. 
III. Evaluation 
A just evaluation of the outcome of these aims can be 
made only through observation in the classroom, the 
Berry community, and the local community where the 
individual serves. For an individual may make a high 
score on a test covering the teachings of Jesus, and 
he may be able to recite all of the creeds of Christendom 
but he might not be able to apply this knowledge in his 
dealings with his fellowmen. 
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The Department of Religion offers the following courses 
of study: Survey of Old Testament History, Prophets and 
Poets of the Old Testament, The Life and Teachings of Jesus, 
New Testament Letters. All students are required to take 
these courses. In addition to these there are elective courses 
in Comparative Religions, Ethics, Philosophy, Church History, 
and Religious Education. Relatively few students take these 
elective courses due to the heavy load in their major fields. 
No student can major in Religious Education. 
In order to give some idea of the content and method 
used in t he college Bible courses an outline of a course, the 
Life and Teachings of Jesus, is given in Appendix II. A list 
of the resource materials which are available in the Memorial 
Library is also given to show the extent and nature of 
reference materials for all college New Testament courses. 
The classroom procedure in all department courses is 
informal. There is a combination of the lecture and discus-
sion methods with ample time given to the answering of ques-
tions brought up by the members of the class. It has been 
found through experience that a profound ignorance of religion 
characterizes the present generation of young people. Where 
there is factual information it has often been so distorted 
by biased indoctrination that little progress can be made. 
Therefore, from one point of view it is a blessing that no 
more indoctrination was possible in the home churches. As an 
example, reference is made to a booklet published (second 
printing, 5,000 copies) by a present college freshman prior 
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to his entering the Berry Schools. Eis father is an uneducated 
lay preacher. The introduction reads: 11 The young author begs 
you to read this booklet, not simply to see how much of a 
little writer he is, but to try to get a little good out of 
l it yourself. 11 The following quotation summarizes one of his 
religious experiences: 
Listen, dear reader! The second I stepped out the door 
of the church that night I felt different. And I'm 
telling you now, I have never felt so grand in my life 
as I did that night. I felt new! I felt as if I were 
another person. I felt as if I bad been relieved of a 
great burden. I realized that I was SAVED! Saved! 
Eternally saved! As the evangelist had told me I 
realized that I had been forgiven of my past, present, 
and even my future sins. (For if we are truly born 
again we have been forgiven of all the sins that we 
have ever committed and ever will commit.)2 
One of the great barriers to the teaching of religion in 
the Southern Highland area is the preconceived ideas held 
about the Bible. Tradition has taught youth that the Bible 
is the infallible Word of God and that it is not to be 
tampered with by asking questions about its origin and 
development. 
Mildred and Frank Eakin summarize various current atti-
tudes toward the Bible in this way: 
1. James Yates, Ambassadors For Christ, p. 1. 
2. Ibid., p. 6. 
The feeling that the Bible is something more than great 
literature means to some, that it is the infallible Word 
of God to man. Others, finding in the sacred books im-
perfections of different kinds, feel nevertheless, that 
supernatural truth and guidance are to be had from them. 
To still others, the ~ible presents Jesus with a setting 
for his life and work, and therefore, is invaluable 
aside from any questions of inspiration or supernatural 
sponsorship. It is the gospel in the Bible that gives 
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it supreme worth. From a fourth point of view the Bible 
presents the historical background of our religion, the 
history being partly folklore, but none the less valuable 
on t~~t account, and there with a rich precipitate, to 
borrow a term from chemistry, of insight accumulated 
along the way; this, plus the fact that once formed and 
accepted it deeply affected the later history of our 
religion gives the Bible imperishable value. To these 
four views may be added a fifth--a feeling that the 
Bible aside from all questions of inspiration or value 
as history, contains a matchless compendium of the 
teachings about life in a form suitable to all kinds of 
people, and it is therefore, a uniquely valuable book 
for spiritual and moral education.I 
It is the lvriter 1 s belief based upon his classroom experience 
with students and his association with faculty members that 
only a very small percentage of either the students or 
faculty members of the Berry Schools have gone beyond the 
first of the above views of the Bible. However, it has been 
gratifying to see the growth in interest and understanding of 
the Bible as students move from the first course in Old 
Testament history through the study of the background and 
content of the New Testament. The writer would estimate 
that 75 percent of those completing the courses give some 
1. Mildred and Frank Eakin, The Church School Teacher's Job, 
p. 94. 
indication of appreciation either orally or in writing. 
However, the major question in the minds of the students is 
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always: "How can we express and apply these ideas in our home-
town churches and communities?" 
Whatever audio-visual materials can be obtained are used 
in connection with the instruction. A list of New Testament 
resource materials in the library is given in Appendix II. 
In addition there are some good maps of Bible lands. During 
the past year the Religious Education Club started a collec-
tion of books on Religious Education and purchased the follow-
ing film strips: Palestine in Old Testament Times, New 
Testament Palestine, How We Got Our Bible, The Life of Luther, 
Christian Symbolism. The more advanced classes in religion, 
such as those taking Comparative Religion and Principles and 
Methods in Religious Education, have gone on field trips to 
nearby Protestant and Catholic churches and Jewish synagogues. 
There are also bulletin boards and displays of literature from 
various denominations. 
During the past few years the entire academic program in 
Religious Education has been raised to a higher standard. 
Formerly there were few or no texts for the courses. At the 
present time such texts as these are used as guides in the 
1 
courses: Craig, A Study of the New Testament, Vieth, The 
1. Clarence Tucker Craig, A Study of the New Testament, 
Abingdon Press, New York, 1939. 
Church and Christian Education, 1 Ballou, The World Bible,2 
Stewart, The Church,3 and Brightman, Introduction to 
72 
4 Philosophy. The Religious Education Department and several 
other departments, such as Social Science, have attempted to 
relate the content of the courses to the local community and 
to the world. 
The Program of Work 
There is often a close correlation between the program 
of academic studies and the work assignments. Every student 
at the Berry Schools is required to work a total of sixteen 
hours per week. This is usually accomplished by attending 
classes four days and working two. From the founding of the 
school students have done most of the work of running the plant 
and constructing the buildings, even to the making of the brick 
and the sawing of the lumber which have gone into the buildings. 
The founder of the institution felt that the work requirement 
would "inculcate habits of industry, develop initiative and 
1. Paul H. Vieth, The Church and Christian Education, 
Bethany Press, St. Louie, 1947. 
2. Robert 0. Ballou, The World Bible, The Viking Press, 
New York, 1938. 
3. Stewart, The Church, Association Press, New York, 1938. 
4. Edgar S. Brightman, An Introduction to Philosophy, Henry 
Holt Co., New York, 1929. 
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responsibility, and afford the student an opportunity to earn 
1 
an education while learning one or more trades." 
A survey of the material resources of the Schools will 
give an indication of the amount of work required to keep the 
institution going. The campus itself includes 150 acres 
traversed by beautiful walks and drives bordered by many kinde 
of flowers and shrubs. There is a farm of approximately 
3,000 acres used chiefly to grow grain and hay for the beef 
and dairy cattle. There is a vegetable garden of 40 acres 
with overhead irrigation. A nursery of several thousand young 
trees and shrubs furnish the necessary replacements for the 
school grounds. An orchard of 300 acres supplies the dining 
halls witb an abundance of apples and peaches. There are 
25,000 acres of forest lands, and much care is taken to pre-
serve these. The School has its own reservoir of pure spring 
water. The Berry herd of jerseys consisting of more than 
100 cows supply the kitchens with milk, butter, and beef. 
There is also a poultry farm which produces chickens, turkeys, 
and eggs for the school's use. 
It costs more than $800 per year to keep a student at the 
Berry Schools. The majority have the opportunity to earn one-
half of this amount by their work. Usually four months of 
1. The Berry Schools Bulletin, March 1949, p. 10. 
74 
work are required to pay the student's share of keeping him in 
school for a year. The other half is paid through scholar-
ships established through donations. 
The various industrial departments make an effort to 
integrate production with instruction. For example, in the 
Poultry Department the superintendent supervises all the 
instruction of those taking poultry courses. The work assign-
ment is made to students majoring in t h is field. In some 
instances there is no opportunity to integrate completely the 
work assignment with the academic courses, but always an 
attempt at approximation is made. Work assignments are made 
by the college dean and the high school principals who are 
familiar with the academic courses being taken by the students. 
Tbe schools' administrative officers feel that "every phase of 
work engaged in by a student will ultimately prove beneficial, 
regardless of the profession or the occupation chosen by the 
Student. 111 Each student is carefully graded on his work on 
the basis of industry, honesty, initiative, responsibility and 
efficiency. Outstanding workers may be given a maximum of 
six semester hours toward a degree. 
1. Faculty Council, Report of Committee on Industrial 
Activities. 
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Program of Recreation 
There is no sharp distinction between the program of work 
and that of recreation, for play and work have much in common. 
These are the two chief instinctive tendencies. 1 They are 
both purposeful in their highest form. We discover the real 
youth whenever we find the youth at play, for play always 
implies freedom to do that which pleases one. Play is indeed 
a 11 recreation, 11 11 an outlet for the cramped human spirit, 11 
2 11 one of the most whole-hearted things ever done. 11 In play 
the indivia.ual prepares for future serious activity, for in 
a playful, happy, creative mood he puts forth his best 
effort. Those who planned the program of the Berry Schools 
were aware of these facts, for even in an already crowded 
schedule they made ample provision for this outlet to youth-
ful energies. 
There is probably no group in the United States where 
directed play is more needed, for in the average rural com-
munity of the Highland area there are few facilities and less 
direction. Therefore, this is an important phase of the 
Berry program of activities. 
1. Arnold Gesell, The Normal Child and Primary Education; 
and S. R. Slavson, Recreation and the Total Personality. 
2. Richard Cabot, What Men Live By, p. 105. 
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It has already been mentioned that there are three large, 
well-equipped gymnasiums. In addition there is an indoor 
swimming pool and three fine athletic fields. Trained directors 
of the physical education program conduct regular classes for 
both men and women. Two full years of physical education are 
required of each student. This work consists of gymnastic 
drills, athletic contests, and folk dances. The main sports 
are basketball, baseball, tennis, and track. The annual 
Field Day and Cross Country Run are important events for the 
Berry students. At the present time, with the exception of 
basketbe.ll and baseball, the schools do not engage in inter-
scholastic athletics. This limitation has been due largely 
to the time and expense involved in such activity. 
There are many opportunities for developing the social 
nature of the students. Throughout the year there is an 
average of one or more social events each week, such as 
parties, dances, picnics, movies, plays, and athletic con-
tests. Sunday afternoon calling at the Girl's School and the 
soda fountain at the college store afford opportunity for the 
meeting of young men and women. There are set times and 
places for this part of the social activities. 
Music is an important part of the life at Berry, and it 
should be considered in conjunction with the program of 
recreation, for the appreciation and enjoyment of good music 
is one of the major purposes of the music department. In 
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addition to the regular courses in the history and theory of 
music, there is opportunity for participation in band, 
orchestra, string ensemble, male choir, mixed choir, and for 
individual performances upon various wind and stringed 
instruments. 
The Program of Worship 
The study, play, and work programs have their culmination 
in worship. The fact that there are two of the most beautiful 
chapels in the South on the Berry campus is an indication of 
the place which worship has held in the Berry program of 
activities. Many of the students entering the Berry Schools 
have never attended an orderly worship service. They have 
gone to their small local churches where the hymns were 
chosen on the spot and announced with great vigor and where 
the prayers were usually a mere reiteration of meaningless 
theological phrases. Upon first entering the Mount Berry 
Chapel and seeing the altar with cross and lighted candles, 
many of the students have the feeling that they are in a 
Roman Catholic sanctuary. But the comments of those returning 
to the schools after graduation are filled with praise and 
appreciation for the beauty of the Berry service of worship. 
It was Martha Berry's expressed desire that the students at 
the Berry Schools, who are required to attend the services, 
would return to their local churches to transform their 
drabness into loveliness. 1 
Worship is a part of the educational process. Vieth 
says, 
If we interpret learning as the enrichment and control 
of experience, as the gaining of attitudes and ideals 
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as well as knowledge, then we should name worship as one 
of the ways of learning. By lifting it to a conscious-
ness of relationship with God, worship adds a new quality 
to experience. It weighs and evaluates experience in the 
presence of God. It gives a new dynamic to activity. 
Communion with others in the worship of the educative 
factors resulting from social suggestion and participa-
tion in activity are present .... The fact of communion 
with God brings about a change in experience wh ich may 
well be described as learning. Learning is just as 
much a matter of seeing present experience in a new 
light and evaluating it as it is to gain new experience. 2 
Dr. Harrison S. Elliott takes much the same viewpoint. 
He believes that the great historic forms of worship follow 
the steps of an educational process even t hough they had a 
different conception of God 1 s relation to human life. Briefly 
stated, the steps are (1) a recognition of inadequacy, (2) an 
acceptance of the answer to this need in the forgiveness or 
guidance of God, (3) the commitment to a new life, (4) ths 
utilization of the resources of God in carrying out the new 
commitment.3 In worship 11 past experiences are gathered up 
in their wholeness an& their meaning for present life is more 
1. From author's conversation with Martha Berry. 
2. Vieth, Teaching for Christian Living, p. 107. 
J. Elliott, Can Religious Education Be Christian?, p. 298. 
1 
clearly seen." 
The present order of worship for the Sunday morning 
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services has been in use for more than ten years. The follow-
ing is typical of the services conducted by the recent 
chaplains of the schools. 2 
Prelude 
Call to Worship 
Order of Worship 
At Eleven o'Clock 
Allegro 
Largo 
Choral Invocation 
Processional Hymn No. 28 Rejoice, Ye Pure in Heart 
Invocation and Lord's Prayer 
Responsive Reading Selection No. 28 
Gloria 
Stern 
Silas 
Messiter 
Hebrews 11 
Glory be to the Father, and to the Son, and to tha Holy 
Ghost, as it was in the beginning, is now, and ever 
shall be, world without end. Amen. Amen. 
Offertory Meditation Biggs 
Dedication 
We give Thee but Thine own, Whate'er the gift may be; 
All that we have is Thine alone, A trust, 0 Lord, 
from Thee. 
Scripture Lesson 
Anthem Bless the 
Prayer and Choral 
Hyman No. 49 God 
Sermon 
Recessional Hymn 
Lord, 0 My Soul 
Amen 
Moves in a Mysterious Way 
Of Time and Eternity 
No. 248 The Church's One 
Benediction and Choral Amen 
Postlude Festival March 
Ippolitov-Ivanoff 
arr. Tye 
Foundation 
\"lesley 
Vincent 
There is some student participation in the worship pro-
gram other than just filling the pews. Students serve as 
ushers and help to distribute the elements at the Communion 
1. Ibid., p. 300. 
2. Order of Worship, The Mount Berry Church, January 2, 1949. 
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services. There is a well-trained student choir of more than 
sixty members. The Mount Berry Church organization draws 
upon the student body for deacons, members-at-large, and 
vergers. Once or twice each year t he Religious Education 
Club has complete charge of the Sunday morning service in the 
Mount Berry Chapel. 
The Schools 1 chapla.in usually delivers the sermons in 
both of the chapels; however, from time to time there are 
visiting preachers of varied backgrounds and religious views. 
For a period of years Dr. Harry Rimmer of California made a 
week's visit to t he school annually to bring his messages of 
assurance that the Bible was scientifically accurate in every 
detail. And he graciously donated to the library a complete 
set of his books. A year ago the president of the Southern 
Baptist Convention in the midst of an hour's sermonic oration 
admonished his youl:}g listeners with these words: 11 Now, look 
here, young people, don't get restless on me. 11 During the 
past two or three years the pulpit has been occupied by such 
men as Dean Rumania de Ovies of Atlanta (EpiscopaliB.n), Dr. 
Ray Jordan of The Candler School of Theology, Emory University 
(Methodist), Dr. Vaughn Dabney of Andover Newton Theological 
School (Congregationalist), Dr. Karl Reiland, formerly rector 
of St. George's in New York (Episcopalian), Dr. Harvie 
Branscomb of Vanderbilt University. Dr. William Smart of 
Emory University has been invited to the school each year to 
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deliver two lectures on the Bible. In 1946 a Religious 
Emphasis Week was initiated supplanting the revival services 
which formerly had been held each semester. These three men 
have each spent a week at the school preaching, lecturing, 
and counselling with students and faculty members: Dr. John W. 
Brush of Andover Newton Theological School (1947), Dr. Ralph W. 
Decker (1948), and Dr. Edwin P. Booth (1949), both of Boston 
University School of Theology. The influence of these men 
has been deeply felt both among students and faculty members. 
It seems feasible to mention some of the sermon titles 
which were used by the chaplain during the past year and to 
place, in an appendix abstracts of two of the sermons. Some 
of the titles used were: "Discovering Worlds," 11 The Kingdom 
Is A-Coming," "Bringing Heaven to Ea.rth, 11 "The Battleground 
of the Soul," "You Are the Future," 11 0f Time and Eternity," 
"How Much Do You Owe? 11 "The Trumpet Sounds 't'li thin the Soul, 11 
"A lesson in Tolerance, 11 "Examining Our Prejudices," "The 
Measure of Greatness, 11 "Good Morning, Sinners," "Life's 
Great Alternatives, 11 and "So You Are Young. 11 The average 
length of these sermons was about twenty minutes. In them an 
effort was made to combine information, inspiration, and 
challenge. 
There are other scheduled services of worship in the 
Berry program of activities. There is a Sunday School worship 
service and class session during the hour prior to the church 
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service. There are Sunday evening vesper services and mid-
week prayer services both under the auspices of the combined 
Christian Associations. Each evening in the dining halls 
Scripture is read and prayers are given by the students. This 
has be·en a tradition of the school since its founding. 
At Easter, Christmas, and Thanksgiving there are well-
planned religious dramas. On Easter morning at sunrise, the 
students gather in the open at the beautiful Ford Quadrangle 
where a program of Easter music is presented. At Christmas 
many alumni ancl friends of the schools fill the Mount Berry 
Chapel for the Christmas pageant. On Thanksgiving the altar 
in the chapel is decked with products of the fields and the 
students give a special offering for foreign missions. This 
is in keeping with the Berry motto of 11 not to be ministered 
unto but to minister," and the principle that the act of 
service is the culmination of true worship. 
During the last three years the students and faculty 
members have given an average of $500 per year to missions 
and $1000 to the Martha Berry Endowment Fund, in addition to 
the $2000 given annual·ly toward the support of the local 
church. 
In recent years no pressure has been brought upon students 
to get them to become members of the church. A survey made by 
tbe chaplain showed that about 85 percent of the students were 
already members of some local church. These could become 
\ 
\ 
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associate members of the Mount Berry Church without affecting 
their standing with the home church (usually!). The meaning 
of church membership was discussed from time to time in the 
Bible classes. As a result an average of 200 students per 
year became affiliated with the Mount Berry Church. 
In this chapter there has been a survey of the program 
of activities of the Berry Schools. The discussion has 
centered around these four areas: study, work, recreation, 
and worship. There has been little or no attempt at an 
evaluation of the total program, for this will be dealt with 
in a later chapter. 
Chapter Seven 
Norms and Evaluation 
It is not the purpose of this dissertation to go into a 
lengthy discussion of the two major approaches to education. 
This matter cannot be overlooked, however, for when one 
speaks of establishing criteria for the evaluation of an 
educational program of activities, it is necessary to indicate 
the particular point of view which is being used for the 
setting up of these norms. Is it the traditional with its 
emphasis upon the transmission of subject matter, or is it 
the functional with its concern for the on-going experiences 
of the individual within his social setting? One is passive; 
the other is active. One is vitally interested in the impact 
of past cultural experiences upon the individual though it 
is not totally devoid of an interest in the present. The other 
focuses its attention upon growing personalities but may be 
guided by the experiences of the past. In many ways it seems 
that too often a sharp line of demarkation has been drawn 
between the two approaches. For example, the following two 
quotations from recent writings in the field of Religious 
Education are representative of the two schools of thought. 
Each makes a pointed attack upon the other•s position. 
It seems to me that the thought-patterns of modern 
liberal religious nurture have largely exhausted 
their vitality, and that failure to reconstruct them 
in terms of a more adequate faith will ultimately result 
in the collapse, or at least the slow death, of thi 
twentieth century movement of religious education. 
The entire school of nee-orthodoxy establishes itself 
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on divin€ revelation. They repudiate the efforts of 
liberal religious educators as being futile--dependent 
upon human psychology and sociology instead of divine 
revelation. For them, Christian education is but the 
11 human carrier for the proclamation of the Word of God." 2 
Dr. Elliot summarized the two views when he discussed the 
Bower Committee Report made to the International Council of 
Religious Education in 1930. He said: 
The Bower report recommended a complete change in the 
orientation of Religious Education. In traditional 
Protestant Religious Education the Bible and the 
accepted interpretation of religion are the organizing 
center, and Religious Education is conceived as an 
improved methodology for teaching the Bible and 
Christian truths; in the Bower report life situations 
are the organizing center and the Bible is utilized 
as an aid in meeting these situations on a Christian 
basis. In traditional Protestant Religious Education, 
Christian faith and practice are considered as already 
known, and education is a method of securing their 
acceptance and application; in the Bower report, what 
is Christian in faith and practice is to be discovered 
in and through the educational process. In traditional 
Protestant Religious Education, the teaching is a 
preparation for the experience of conversion; in the 
Bower report, it is assumed that Christian faith and 
experience are to be realized through growth from 
early childhood to adult years •..• In the Bower report 
traditional Protestant Religious Education was funda-
mentally challenged from within the official Christian 
education of the churches themselves.J 
1. H. Shelton Smith, Faith and Nurture, p. vii. 
2. Elliott, Can Religious Education Be Christian?, p. 56 •. 
J. Ibid., p. 62. 
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There are those who have tried to synthesize the two by 
taking the best from each: a little of the old and a little 
of the new. Such an attempt was made in The Church and 
Christian Education, edited by Paul H. Vieth. 1 On the one 
hand it states that Christian education is to be based upon 
"the nature and condition of the man who is to be educated" 
and on the other hand upon 11 the faith which the church professes." 2 
There are several questions which arise at this point: Are the 
two approaches fundamentally different? Is it possible to 
synthesize them? Would the resulting compromise have the 
power of conviction which is manifest in either of the separate 
approaches? 
The writers who have been mentioned previously in this 
chapter suggest such a synthesis while each of them maintains 
his basic presuppositions. Elliott desires a 11 harmonistic 11 
attitude, but he prevents this by emphatically stating: 
"Instead of trying to make the concepts of history ••. fit some 
theological pattern, a theology is constructed from an evalua-
tion of growing experience. 113 Chave joins the others when he 
says that "Religious Education must make use of the human 
experiences of the past and present, and with the creative 
4 interaction of free minds move forward ...• " Even Smith wants 
1. Vieth, ed., The Church and Christian Education. 
2. Ibid., p. 52. 
3. Elliott, Can Religious Education Be Christian?, p. 
4. Chave, A Functional Approach to Religious Education, p. vi. 
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a "penetration and persistent criticism applied to both 
modes of thought, combined with a willingness to learn from 
exponents of either. 111 These are sincere and earnest gestures 
from both sides, but it seems essential that each continue in 
his own way because the two approaches are fundamentally dif-
ferent. Attention must be focused either upon the creed or 
the person. One of these must be the determining factor in 
setting up techniques and methods. After one has won the 
battle for first place, then the other will be of inestimable 
value since it supplements the first. The traditionalist 
gets his creed across in a better way· if he uses the general 
methods of present-day education. The functionalist does not 
i gnore "the faith once and for all time delivered to the saints." 
However, the person or the creed must take a secondary place. 
For this reason the writer of this paper is persuaded to follow 
recent trends in education while using the recorded experiences 
of the past as resource materials and guide. In this disserta-
tion the approach will be referred to as the creative approach. 2 
This approach was taken by the International Council of 
Religious Education when in 1940 it made this statement: 
It is our obligation, as it was the obligation of our 
fathers in the Christian movement, to reinterpret 
Christian faith in terms of the living experiences of 
1. Smith, Faith and Nurture, p. viii. 
2. Professor Robert Taylor, class discussions, Boston 
University, 1948. 
our ot~ day, to discover its wider and deeper 
implications and to bring it into effecfual relation 
with the issues of contemporary living. 
The history of education shows that there has been 
88 
definite development in educational procedure. Rousseau and 
Pestalozzi believed that the basis for all education should 
be tbe nature of the child. Kilpatrick and Dewey, Coe and 
Bower, Chave and Elliott have continued this view by making 
their contributions. They have been guided by the significant 
findings of the psychologist, and the sociologist, and by 
the thoughts of modern philosophy. Therefore, following the 
trend in the development of educational principles, we are 
enabled to formulate certain criteria which may be used as 
guides in evaluating the program of activities of the Berry 
Schools. The major considerations should be these: 
I. Growing Persons. 
Educators have shifted the emphasis from interest in 
subject matter to interest in growing persons. They realize 
that man is distinguished from the animal by the degree in 
which he has to learn everything. This has led modern 
psychology to conclude that the individual's personality is 
social in origin, and that a thoroughgoing recognition of 
this origin is essential to any adequate educational program. 2 
· 1. Elliott, Can Religious Education Be Christian, p. 71. 
2. Ibid., p. 191. 
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However, personality is more than a summation of tbe experiences 
which an individual has in his social setting, for at the 
center of the experience is the self, giving direction to the 
experience. The individual is constantly undergoing change 
from the time of conception until the time of death. He is 
either in the process of integration or of disintegration, 
for there is no static state of existence. His past experiences 
are ever present to become a part of those which he will have. 
In this way nothing is lost. Personality and character are 
therefore continuous in their development. Definite laws 
which govern the growth of persons are enumerated in every 
modern book of psychology. The normal physical and mental 
needs of the individual must be met if there is to be normal 
growth, and it seems that no two persons have identical needs. 
This is an important observation for the teacher, for it 
prevents him from turning out stereotypes. 
From the creative approach the individual upon entering 
the world is a-moral. This is in contradiction to traditional 
theology and has caused much disturbance in some church groups. 
Since the individual is neither good nor bad at the beginning 
the important concern of Religious Education is not that of 
"saving the soul 11 as much as it is that of "growing the soul. 11 
The "soul 11 is continually approaching a fork in the road. 
Decisions must be made. These may be made for the good or 
the evil depending on such factors as former experiences, 
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group approval, individual ini tis.tive. The responsibility 
resting upon the school is that of being on hand to guide 
the youth in his choice of the right road. In order to do 
this acceptably, the school should be aware of the general 
·characteristics of youth at each age level, and it should 
know how to interpret, by the use of specific testing, indi-
vidual differences. In other words, it should be cognizant 
of the creative approach. For as Dr. Ernest Johnson writes: 
It is the function of the school to rise above the 
cultural level of the school as is. The school is a 
selective instrumentality wit~reference to the 
culture. We expect it to lift the level of the 
common life. The average American home is no more 
in a position to carry responsibility for the 
religious education of youth t han it is to conduct 
their political education. The home contributes on 
its own level to every phase of education, but other 
agencies must carry the major1responsibility for the educative process as a whole. 
II. Education As Guided Experience 
The average youth spends only a small part of his time 
in the classroom, but he is continually having experiences. 
Learning is constantly going on. He may learn more 11 facts 11 
in the classroom, but he probably learns more about living 
when he is outside. The principles of modern education have 
more to do with the attitudes, understandings, and apprecia-
tions than with facts as such. 2 
1. F. Ernest Johnson, "The Social Gospel Re-examined, 11 
Harper's Magazine, April 1940, p. 179. 
2. William H. Burton, The Guidance of Learning Activities, 
D. Appleton Co., New York, 1935. 
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Several decades ago Dr. Soares defined education as the 
11 directed process of helping growing persons to develop pro-
gressively those habits, skills, attitudes, knowledges, 
appreciations, and ideals 11 which will enable them to achieve 
an ever more integrated personality. 1 Dr. J. Paul Williams 
says that 
The profound potentialities of Religious Education will 
be quickly recognized when it is seen that education 
in religion is an education in values, in fundamental 
points of view, in ways of looking at life and society 
and the universe. If Religious Education is conceived 
in this manner then we see immediately that it is much 
bigger than what goes on in those classes which we now 
think of as specifically religious, much bigger than 
any program of formalized religious instruction; for 
it becomes that enormously significant process which 
gives individuals and groups their standards, their 
frames of reference. Any activity which helps an 
individual to shape his idea of the universe and of 
the demands which th~ universe makes on him is 
Religious Education. 
The process of education is the process of change. The 
responsibility of the school is to provide the situations in 
which desirable changes may be made. Whenever even one atti-
tude changes a transformation comes over the entire personality, 
for the person reacts as a whole to any given situation, and 
he reacts to the whole situation, not just to a part of it.3 
Of course, the nature of the organism is an important factor 
1. 
2. 
J. 
Theodore G. Soares, Religious Education, University of 
Chicago Press, Chicago, 1929, p. xiv. 
J. Paul Williams, The New Education and Religion, 
Association Press, New York, 1945, p. 14. 
Fra.nces Cole McLester, Teaching in the Church School, 
Abingdon-Coke.sbury, New York, 1940, p. 25 f. 
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governing change just as the type of experience is another 
factor. Just experience is not sufficient; it should be 
guided experience. Dr. Ernest Chave suggests the following 
ten categories of experience for use in outlining objectives, 
setting up programs, and evaluating the effectiveness of a 
program: 1 
1. A sense of worth 
2. Social sensitivity 
3. Appreciation of the universe 
4. Discrimination in values 
5. Responsibility and accountability 
6. Cooperative fellowship 
7. Quest for truth and the realization of values 
8. Integrating of experiences into a working philosophy 
9. Appreciation of historical continuity 
10. Participation in group celebrations. 
These outline the scope of education today. There are now 
no such things as 11 extra-curricular 11 activities. Bower says 
that after nineteen centuries religious education is attempting 
to bring the ideals and purposes back into functional relation 
2 to the experiences of growing persons. He continues by 
saying: 
The functional relation of religion to man's experience 
is two-fold: the integration of personal and social 
experience on the one hand and the reconstruction of 
personal and social experience on the other. All experi-
ence is the outgrowth of the interaction of the living 
person with his objective world. This interaction 
involves two dynamic factors: man in the process of 
1. Cha.ve, A Functional Ap-oroach to Religious Education, p. 22. 
2. William Clayton Bower, Christ and Christian Education, 
Abingdon-Cokesbury, New York, 1935, p. 18. 
becoming, and the world in the process of becoming. 
The relationship is dynamic ind it may be creative if 
it is controlled by purpose. 
Vieth agrees that the opportunities are vast because 
personality is always in the process of growth. He says: 
The experience of the child throughout the week is 
making its contribution toward such growth. If 
religious education will reach out into this every 
day experience in order to give it a religious inter-
pretation it2will in the most effective way accomplish its purpose. 
And he also says: 
Religious education includes all processes which 
foster specific religious insights, feelings, atti-
tudes, and activities. Religion should permeate all 
of life and not be confined to a single sphere of 
activity which we call religious.3 
Thus we see that the trend in present-day religious 
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education is to make the process inclusive of all life experi-
ences. There is no line separating the religious from the 
secular. There is no such thing as departmentalization, for 
every specific thing learned has a direct bearing on the 
total personality. It follows, therefore, that the terms 
"natural" and "supernatural" have been created for the con-
venience of man and that the latter merely signifies that 
4 
which is beyond man 1 s immediate experience. 
Education as guided experience means that the curriculum 
1. ~·, n. 18. 
2. Vieth, ed., Teaching for Christian Living, p. 148. 
3· Ibid., p. 26. 
4. Chave, A Functional Approach to Religious Education. 
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is experience centered. In the broad sense of the word the 
curriculum constitutes all of the experiences of the learner 
which are utilized to promote growth. The curriculum must 
meet the needs of the individual, the home, the community, and 
the social order. Vieth says that the "organizing principle 
is to be found in the changing needs and experiences of the 
individual" and that these include his relation to God, his 
fellowmen, the Church, history, and the universe in all of its 
wonder. 1 However, he concludes that this concept of the cur-
riculum is too broad for practical purposes. 2 Betts limits 
the curriculum to 11 all of the organized educative influences 
brought to bear upon the child through the agency of the 
school. u3 Bow·er feels that the curriculum is "experience 
under intelligent and purposive control. 114 Emme and Stevick 
broaden the meaning of the term to include 11 any outlets of 
self-expression which have a significant contribution to make 
to the learning process. u.5 It seems, therefore, that w·ha tever 
experiences influence the process of normal growth are within 
the curriculum. 
1. 
2. 
3· 
4. 
s. 
Vieth, ed., Teaching for Christian Living, p. 13.5. 
Ibid., p. 13.5. 
George H. Betts, The Curriculum of Religious Education, 
Abingdon Press, New York, 1924, p. 239. 
William Clayton Bower, The Curriculum of Religious 
Education, Charles Scribner•s Sons, New York, 192.5, p. 36. 
E. E. Emme and P. R. Stevick, Princinles of Religious 
Education, Macmillan, New York, 1930, p. 143. 
In the creative approach knowledge has a definite part 
to play in the forma.tion of the curriculum. It is to be 
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functional, however, for emotional commitment is as important 
as the intellectual grasping of facts. The emotions have a 
direct influence upon conduct. Often an individual knows but 
he does not act in accordance with his knowledge. The classic 
example of this in Christian literature is the passage in the 
Letter to the Romans where St. Paul declares: "For the good 
that I would I do not: but the evil which I would not, that 
I do. 111 Knowledge is the product of intelligence in its 
reflection upon experiences. It enables us to rearrange and 
reconstruct experience; therefore, the recorded experiences 
of the race have great value for us if we use them as guides 
and resources. In this respect the Bible and the Creeds 
become real to us only as they are related to our daily 
experiences. 
III. The Significance of the Group 
It has been stated previously that knowledge is a social 
creation. It is the product of many persons and many genera-
tions. Because knowledge is a social creation, 2 the approach 
which education makes should be social rather than individualis-
tic. The individual receives his proper attention but he 
1. Romans 7:19. 
2. Bower, The Curriculum of Religious Education, p. 237. 
receives it with reference to a goal in which the entire 
group is valued. In other words, there is a "shared 
experience. 11 In speaking of learning through group experi-
ences McLester says: 
While each individual at birth is different from all 
other persons, how he will develop depends in part 
on what experiences he will have. Aside from the 
fulfillment of certain fundamental needs such as for 
shelter, food, and clothing, the most important of 
his experiences are those he has through his relation-
ships with other persons •... Each individual has 
achieved his selfhood through his continual associa-
tions with the many persons whom he has known up to 
the present time. How he will develop in the future 
will be determined to a marked degree by those with 
whom he is associated.l 
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The social world in which we live is constantly guiding 
youth in the home, on the street, through the newspaper, the 
radio, the theatre, the community store, the church. Influ-
ences are coming from every direction, prejudices as well as 
attitudes of tolerance and understanding. This social world 
has no set hour for class activities. From the youth it 
demands adjustment which often means conformity. Dr. Elliott 
suggests a fundamental reconstruction of traditional education 
bearing in mind the 11 basic relationship bet1rreen individual 
character and social conditions. 112 Whenever the focus of 
attention is upon the group the major concern is group sue-
cess rather than individual success. This shift of emphasis 
1. McLester, Teaching in the Church School, p. 95. 
2. Elliott, Can Religious Education Be Christian?, p. 226. 
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has many implications for education. Slavson and others 
1 
are applying the concept to recreation. Some are aware of 
the significance for work in the church, 2 for the sharing 
of experiences is the foundation of the Christian community. 
The description of the first Christians after the crucifixion 
of Jesus bears testimony to this fact.3 
There are different types of groups such as the home, 
the club, the church, the class, the community. Each has 
its specific reason for existence ranging all the way from a 
hobby group to the Christian fellowship. Whenever there is a 
common goal and mutual respect among t hree or more individuals 
a group is in existence. An individual member of one group 
may be an entirely different individual in his reactions when 
he enters another group. The presence of a 11 stranger11 or 
the absence of a member may produce a totally different 
situation and effect the learning process within any given 
group. 
In the group the place of the teacher is that of guide. 
He is simply a member of the group who has had a wider experi-
ence, and therefore, is capable of giving direction to activi-
ties and meaning to experiences. 
1. S. R. Slavson, Recreation and the Total Personality. 
2. Harner, Youth Work in the Church; McLester, Teaching in 
the Church School; Elliott, Can Religious Education Be 
Christian?. 
3. Acts 2 -:42. 
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IV. The Purpose of Education 
What, then, is the purpose of education? Fundamentally, 
the purpose of all education should be to change the culture, 
by helping people become aware of their present state of 
existence and to inspire and guide them toward higher ways of 
thinking and living. Education becomes religious whenever 
life takes on meaning and whenever there is a goal beyond 
present events. It becomes Christian when this meaning and 
this goal is defined in terms of the Christian gospel. 
Elliott, Chave, and Bower agree in their conceptions concerning 
the purpose of Religious Education: 
One of the main tasks of religious educators would seem 
to be to identify the growth factors, to clarify the 
conditions for best spiritual development and to dis-
tribufe responsibility for furthering latent possibili-
ties. 
Religious education must have faith in a developing 
process, make use of human experience--past and 
present--and with the creative interaction of free 
minds move forward to the solution of current issues. 
It must coordinate the latent spiritual forces of 
society, giving intelligent leadership and working in 
close cooperation with social, economic, and political 
movements on a world-wide scale. It must present a 
comprehensive program for transforming personal-social 
life by the united efforts of spiritually sensitized 
parents, teachers, and leaders in every realm of life.2 
Christian education functionally conceived seeks to 
enable growing persons and groups to become vividly 
aware of the interaction with their world and to 
make intelligent decisions in regard to the issues 
1. Elliott, Can Religious Education Be Christian?, p. 92. 
2. Chave, A Functional Approach to Religious Education, p. vi. 
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involved, and to commit themselves to outcomes which are 
in their essential nature Christian in spirit and motive.l 
Therefore, it appears that the major purpose of all educa-
tion is to meet the needs, solve the problems of t he individual 
and the group by producing noble character and democratic 
citizenship. Whenever these ideas are incorporated into a 
specific curriculum they should be worked out in detail 
taking into consideration the background, needs, and rate of 
development of the particular group. A common weakness in 
the programs of education of schools, colleges, and churches 
is that a too generalized statement of objectives has not been 
broken · down in such a v.ray that each department and each 
teacher and each student will know in which direction the 
institution is headed. Therefore, when noble character and 
democratic citizenship are the ultimate objectives, there is 
a need to outline the specific attitudes, knowledges, and 
understandings which go to make up noble character and 
democratic citizenship. The institution has the added 
responsibility of creating situations and setting up programs 
where this character and. citizenship can be developed. With 
these purposes in mind the institu~ion can inspire its 
members to transform themselves and these in turn can guide 
the reconstruction of the homes and communities from which 
1. Bower, The Curriculum of Religious Education, p. 231. 
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they come. 
Before undertaking an evaluation of t he program of 
activities of t he Berry Schools it may be well to summarize, 
for the sake of clarity, t he norms for evaluation ~rhich have 
been previously stated, for there will be a discussion of the 
Berry program in the light of these criteria. 
1. An adequate educational program should be cognizant of 
the creative approach. 
2. Growing persons are its central concern. 
J. Guiding experience rather than indoctrination is its 
educational policy. 
4. Its curriculum is inclusive of all activities. 
5. These activities are combined into an integrating 
program. 
6. Subject matter is to be looked upon as resource material 
for the guiding of present-day experiences. 
7. Leaders think of the individual as a member of the 
group. 
8. The teacher as guide is also a member of t he group. 
9. The student is given the opportunity to assume as much 
responsibility as he is capable of carrying out. 
10. An educational institution, after a thorough study of 
the needs of the students, forms general and specific 
objectives of which both teachers and students become 
aware. 
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An Evaluation of the Berry Program of Activities 
The Berry program of activities may now be evaluated on 
the basis of these criteria. Of course, some other educa-
tional philosophy would not have established these norms 
and it follows that the accompanying conclusions would have 
been different. It must also be realized that every situation 
demands its own set of criteria.; ho\>rever, there are some 
common areas of agreement in educational philosophy without 
reference to any particular locality. 
There is here no lack of appreciation for the past and 
present achievements of the Berry Schools. The school speaks 
for itself in the fine buildings which have been erected and 
in the work of the alumni in hundreds of southern communities. 
However, no institution should be satisfied with past accom-
plishments. There is always so much more which could have 
been done. Therefore, these criticisms are made in order to 
give possible direction to the future educational activities 
and policies of the school. There may be also some sugges-
tions here for those carrying on an educational program under 
similar conditions elsewhere. 
1. The Berry educational program has attracted wide 
attention among the educators of this country. Just a 
casual observation of the on-going activities will give one 
the impression that 11 this is the thing. 11 However, a closer 
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study will reveal the fact that a great deal of indoctrina-
tion has been going on, and that the program of education 
has been authoritarian from the school's beginning. In other 
words, the program does not seem to take into consideration 
the full meaning and implication of the creative approach. 
There is little opportunity for "the creative interaction of 
1 free minds." The very nature of the growth of the school 
has probably prevented this from being any other way: in 
forty years from a log cabin to scores of modern buildings 
and all of this the product of the efforts of one woman. 
Considering the task to be accomplished and the human materials 
with which to work this method may have been necessary. On 
the other hand, if there is anything to the idea of freedom 
as a basis for creative and educational endeavors; then, the 
policy of education followed by the Berry Schools during the 
past four or five decades is to be questioned. The guiding 
of persons may be the central aim, but the method is often 
in the form of compulsion and authoritative pressure. Over 
a period of twenty years representatives of the Southern 
Association of Schools and Colleges have not judged the 
academic standing of the school high enough to make it a 
member of that association. What went on inside the classroom 
seems to have concerned the various members of t his group 
1. Chave, A Functional Approach to Religious Education, p • .52. 
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rather than the beauty of the buildings and grounds. 
Reference is made here to Appendix III which is a report 
made in 1949 by a consultant of the Edward W. Hazen Founda-
tion.1 Of course, as in all reports, the reporter and his 
viewpoint must be taken into consideration. There are also 
some weak spots in the report which may be due to the lack of 
time for a more thorough study. It is certain that a part of 
the administration, including the chairman of the Board of 
Trustees, did not approve of the approach being made by the 
consultant. The chairman of the board deemed it "an excellent 
report," but not for the Berry Schools and its philosophy of 
education. 2 There is a feeling that the Berry Schools is dif-
ferent and should continue to be different from all other edu-
cational institutions. The findings of modern education are 
just beginning to penetrate the Berry system, and some of the 
leaders are reluctant to have this take place. For instance, 
in 1949 an attempt to set up a program of guidance was made. 
Tests were given and recommendations were made, but many of 
the members of the administration including two influential 
trustees were not at all impressed by what was being done. 
1. Waldo Beach, Consultant's Report on t he Religious Program 
of the Berry Schools, under the sponsorship of the Hazen 
Foundation, 1949. 
2. Personal interview. 
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For, after all, they said, the school had developed this far 
without the use of such techniques. 
2. During the history of the Berry Schools the growth 
of persons has been overshadowed by the desire for material 
growth. The school, with its students, has often been used 
as a 11 show place 11 to attract people with means. Students have 
been paraded, classes and class personnel have been shifted, 
and several weeks during the year the entire schedule of 
activities is changed to suit the convenience of distinguished 
visitors. Both students and faculty members resent this sort 
of thing. Students are shamed and angered by the propaganda 
which the school uses with reference to their home conditions 
1 
and their 11 abysmal ignorance." Such comments are made both 
orally and in print. As a result of this, a type of education 
is taking place, but it is not very wholesome. It tends to 
give a feeling of inferiority and it destroys the spirit of 
democracy by having such a high value placed upon great 
wealth and position. It lays the foundations for trouble 
in the form of resentments and prejudices which can easily 
become deep-rooted. When questionable methods are used to 
raise funds and students know of these methods, it may teach 
them to do likewise. 
The religious program of the School has formerly been 
1. Byers, Martha Berry, The Sunday Lady of Possum Trot, p. 15. 
based on the viewpoint that students fall into two groups: 
the saved and the lost. There was often little food for 
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thought given those within the "saved" classification because 
the concentrated effort of preaching, prayer groups, and 
Sunday School classes was directed toward that of saving the 
lost. The traditional evangelistic technique was used. 
In the social program of the school there is too little 
recognition of the general and specific characteristics of 
youth. The drastic separation of the sexes is unnatural. 
The watch-dog-like chaperoning kills the spirit of responsi-
bility and hinders wholesome associations. 
J. Judging from the ten categories of experiences listed 
by Chave1 the Berry Schools falls short in making provision 
for some of these. For example, there is social sensitivity, 
but it is limited for the most part to the white race, to the 
southern people, to t he Baptists, Methodists, or Presbyterians. 
Much of this attitude is due to improper guidance. An experi-
ence which the Y.M.C.A. cabinet had in the early part of 1949 
is given as an illustration. Fifteen young men had met in a 
regularly scheduled meeting and had enthusiastically voted to 
attend an inter-racial meeting at Morehouse College in 
Atlanta. As soon as word reached their sponsor a special 
meeting was called and they were advised to take another vote, 
1. Chave, A Functional Approach to Religious Education, 
p. 22. (Refer to quotation on p. 85.) 
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for, the sponsor commented, "What would your parents think 
of your eating with Negroes and sleeping in t he same building 
with them? 11 The sponsor was, of course, thinking of the 
pressure which might be brought to bear upon t he institution 
by some parents and alumni. 
A comparison with another one of Chave 1 s standards for 
desirable experiences brings out still another point of 
weakness in the Berry program. Chave says that there should 
be an appreciation of the mystery and vastness of the 
universe. Class after class of students in religion was 
startled by the thought of the great expanse of the universe, 
and by the idea of the universe now being in the process of 
development. These things were undoubtedly taught in science 
courses, but there had been little or no correlation with 
t he religious and philosophical outlook. One administrator 
advised his teacher of biology not to teach the theory of 
evolution nor even to mention the name. The average student's 
idea of origins is based on a literal interpretation of 
Genesis. This remains true even after the student has taken 
several courses in science and is ready for graduation from 
the institution. 
4. The original philosophy of education of the Schools 
seemed to uphold the ideal of an experience-centered curriculum. 
There was to be study, work, play, and worship, with no sharp 
line of demarkation. Opportunities were provided for each 
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student to have these experiences. The study program was for 
the giving of information; work was for the promotin~ of 
skills; play and worship was for the developing of attitudes 
and appreciations. The original idea of education back of the 
school seems to be its point of strength. However, in imple-
menting this philosophy something was lost. The curriculum 
committee is usually a committee of one: the dean. A rather 
antiquated concept of curriculum prevails, for after the 
program of the college was set up in 1930 few changes were 
inaugurated. The concept of the curriculum seems to have 
been limited to classroom activities. 
5. Recently, however, there has been an attempt at 
integrating the total school program. This is being done by 
the Faculty Council which was organized during the academic 
year of 1947-48. Its membership is made up of the president, 
the deans, the chaplain, and the heads of the departments. 
A preliminary statement of the Council, an approach to the 
evaluation of the Berry School's program, and notes on one 
of the meetings are given in Appendix V. From time to time 
various faculty members have been invited to meet with the 
Council, and upon several occasions members of the board of 
trustees have been present. The purpose of the Council is 
to make a thorough study of the resources in the Highland area 
and to adjust the Berry program of activities to the needs of 
the area. The findings will be made known both to faculty 
108 
members and students. These findings will be used in integrating 
the total program. There has been much opposition to the work 
of the council on the part of some important members of the 
Bcbool 1 s administration; therefore, progress will necessarily 
be slow. 
6. In the program of study subject matter is too often . 
looked upon as an end in itself rather than as a resource 
for guiding present-day experiences. It is generally a matter 
of 11 assign-study-recite 11 technique. There is not sufficient 
correlation between the facts in the text and the daily 
experiences of the students. This has been true especially 
in courses in the social sciences and religion. 
7. Observation of the classroom methods and procedures 
at the School shows that the central ideas of group education 
are not being put into practice. Students are usually con-
sidered as individuals rather than as members of a group. If 
the student fails it is his own responsibility; if he accom-
plishes something worthwhile he gets the credit. 
8. The teacher assumes the place of authority rather 
than that of being a member of the group. The average class 
is conducted in the traditional manner: the teacher stands 
at the front of the room and lectures. The discussion method 
has not been looked upon with favor because the classes in 
which the method has been used appear to get too much out 
of hand. 
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9. Another criticism of the institution's educational 
policy is that it provides little opportunity for the students 
to assume responsibility. All but very minor matters are 
decided by the administration and are handed down to the 
students in the form of regulations. The author makes an 
estimate, after talking with many alumni, that this is con-
sidered to be the weakest point in the system of education 
at the Berry Schools. Students are allowed to make high 
grades and complete their entire course of study without 
having shown very much initiative in creative thought or 
expression. The practice of creative group education would 
remedy this. There is certainly an abundance of situations in 
the program of activities which would offer opportunities for 
initiative and responsibility. It is hopeful to note that 
an attempt is being made to correct this fault. Two years 
ago an Inter-Society Council was organized which affords an 
opportunity for the president of each student club to meet 
with the president of the institution to discuss the educa-
tional and disciplinary policies of the school. Teachers 
and work foremen are being urged to place greater responsi-
bility upon the students. 
10. Without question, the purpose of the Berry School 
at the present time needs to be restated. From the very 
beginning it has been such a general and indefinite state-
ment that little use could be made of it. Some of the earlier 
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aims are no longer valid. For instance, the state provides 
adequate high schools in almost every community; therefore, 
there is little excuse now for a youth to grow into adulthood 
in his own community without acquiring a high school educa-
tion. The two high schools at Berry will have to offer more 
than the average type of education in the future if they are 
to enlist the interest of parents and students near state 
schools. The Faculty Council, which has already been discussed, 
is devoting much of its time working on a restatement of the 
purpose of the School. 
The School is now passing through an important stage of 
growth. Every institution has had to make a decision relative 
to the perpetuation of tradition or to the meeting of present-
day needs. This school is no exception. It is a critical 
time in its history, for it can grow into a modern educational 
institution or it can recede into the classification of a 
typical southern Bible school. Judging from the norms which 
have been established in this chapter it seems certain that 
the effort is being made in the right direction. 
Chapter Eight 
S~ary and Conclusions 
It has been shown that the Southern Highlands with 
their vast natural and human resources are now experiencing 
a twentieth century cultural change. The latent natural 
resources are more than sufficient to supply the people 
abundantly with food, clothing, and homes. It is indeed 
a treasure house from which the entire nation can draw. 
The human resources are also worthy of consideration. The 
1940 census showed that this section shares the distinction 
of being America's. fastest growing area with a population 
increase of seven to fourteen per cent. 1 
Because of the transformation which is taking place, 
numerous problems have arisen demanding the immediate 
attention of leaders in industry, education, religion, and 
community life. The problems may be tra.ced specifically 
to the fact that the Southern Highlands have for generations 
been shut off from the rest of the nation by natural barriers. 
Therefore, the needs of the Highlanders are many and may 
be grouped under these three headings: economic, educational, 
and religious. They are all closely interwoven and the 
solution of one depends upon the solution of the other two. 
1. Dabney, Below the Potomac, p. 20. 
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In this dissertation the major concern has been that 
of the religious guidance of Southern Highland youth as 
they are found in the program of activities at the Berry 
Schools. These young people coming from rural areas will 
be the future leaders in countless Highland communities. 
The problems of these communities will be solved in accordance 
with the way in which the needs of these youths are met at 
the Berry Schools and similar institutions. Martha Berry, 
the founder of the institution, realized this when in 1902 
she established the schools. Since that date thousands of 
Southern Highland youth with little means have been given 
the opportunity to complete their secondary and college 
education. The school itself is impressive with its fine 
brick and stone buildings and its beautiful grounds. Martha 
Berry's philosophy of education was a very practical one in 
that it consisted of bringing the youths from drab homes and 
unprogressive communities into an environment of orderliness 
and culture for a period of several years. Then it was 
believed that they would return to their home communities 
to transform them in keeping with the ideals and standards 
of the Berry Schools. This seems to be a sound philosophy 
of education, and its adequacy depends upon the adequacy of 
its method in meeting the needs of Southern Highland youth. 
From the beginning of its history there has been an 
attempt at an integrated program of activities at the School. 
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Already there has been a detailed discussion of the entire 
curriculum as it comprises the study, work, play, and worship 
activities. The academic program is made up of standard 
high school and college courses covering a wide range of 
subjects all the way from agriculture .~to art. A work program 
in which every student participates is closely correlated 
with these classroom activities. For example, those who 
major in home economics are divided into small groups for 
living in the practice cottages where model homes are set 
up. In like manner the programs of recreation and worship 
are closely integrated with those of study and work. In 
this way they all take on a new meaning because they cease 
to be artificial and become life itself. Ideally speaking, 
to do one•s task well, to play fairly, to show initiative 
in study and work is to be religious at the Berry Schools. 
An attempt has been made to give a description of the 
total curriculum of the Berry Schools as it n~w is. It has 
been felt that an analysis of this in comparison with specific 
educational norms would indicate steps which should be taken 
to make the program more adequate to meet present-day needs. 
Several approaches could have been taken in the establishing 
of the norms, and the resulting conclusions would have 
corresponded to the particular approach. In this dissertation 
the writer has followed the guidance of an important trend 
in educational philosophy. This trend has been referred to 
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as the creative approach to education. The person with his 
needs and experiences is central in this approach. Specific 
knowledge of the needs and experiences of persons has been 
gained through a study of the findings of many leading 
educators, psychologists, and sociologists. These specific 
norms were set up from this study: 
1. An adequate educational program should be cognizant of 
the creative approach. 
2. Growing persons are its central concern. 
3. Guiding experience rather than indoctrination is its 
educational policy. 
4. Its curriculum is inclusive of all activities. 
5. These activities are combined into an integrating 
program. 
6. Subject matter is to be looked upon as resource material 
for the guidance of present-day experiences. 
7. Leaders think of the individual as a member of a group 
in the learning process. 
8. The teacher as guide is also a member of the group. 
9. The student is given the opportunity to assume as much 
responsibility as he is capable of carrying out. 
10. An educational institution, after a thorough study of 
the needs of the students, forms general and specific 
objectives of which both teachers and students become 
aware. 
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Using these norms as a basis for the evaluation of the 
program of activities of the Berry Schools, these conclusions 
have been reacheds 
1. It appears that persons have not had the central place 
in the educational policies of the Schools. Their needs 
have been overshadowed by the concern for buildings and 
endowments. After the institution grew to its present 
impressive size the Berry system began taking precedence 
over the interest and needs of students. These things 
indicate that the institution is not fully aware of the 
creative approach to education even though it is in an 
ideal situation to put this approach into practice. 
2. Another weakness of the Berry Schools' program of 
education is its curriculum. At the present time the 
curriculum is not flexible; there are too many required 
courses. This means that it is not comprehensive enough 
to meet varied needs. It is not well balanced because it 
does not offer experiences to fit one for citizenship in 
a world community. Knowledges and skills are too often 
considered more important than attitudes, understandings, 
and motives. 
3. The trend toward group education has had little influence 
upon the educational policies of the Berry Schools. The 
entire program is set up for individuals and not for groups. 
In the classroom and on the campus too much recognition 
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is given to individual rather than to group achievements. 
There are, however, some evidences of group consciousness 
in the recreational and club activities, but all too often 
individual athletes and best writers or speakers receive 
the glory. 
4. Students are not given sufficient responsibility in 
the school. They lead a sheltered and prot~cted life while 
major decisions are made for them. This may lead to 
maladjustment in the average community situation. Many 
students receive diplomas and enter a profession without 
being aware of the pressing political, economic, social, 
and religious problems of our age. 
5. This last weakness may be due to the attitude of the 
teachers and the administration. Teachers usually assume 
that they are the authority in their fields and that students 
are there to learn what the teacher has to offer. Seldom 
does a teacher take the attitude that he is just a member 
of the group whose duty it is to give guidance only whenever 
it is needed. J. Paul Williams reminds us that: 
In the classrooms of our more democratic schools 
students carry significant responsibilities for 
the direction of the class work. They choose the 
topics which shall be discussed, they plan the 
methods of study, they conduct discussions and 
lab~ratory exercises, they discipline unruly 
members.l 
1. J. Paul Williams, The New Education and Religion, 
Association Press, New York, 1945, p. l87. 
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This is, of course, contrary to the traditional methods 
of teaching, but it is based on a concept of learning which 
is rooted in the understanding of the needs of growing 
persons. Students can learn how to be democratic citizens 
only when they have experienced freedom and responsibility. 
6. The final weakness of the educational policies of the 
Berry Schools is its lack of a clearly stated purpose for 
the present day. When there are no definite objectives 
department heads and faculty members have no basis for 
working out their programs nor of selecting curricular 
materials which would guide students toward specific 
objectives. 
Taking into consideration the tremendous task which 
the Berry Schools has faced and which it is now facing 
it appears that a good job has been done in the following 
areas: 
1. Martha Berry's philosophy of education, which placed 
a high value on the simple life which dignified work, 
inspired orderliness, and instilled an appreciation of 
beauty, has been influential in transforming the culture 
of the Southern Highlands. 
2. The curriculum of the Berry Schools places religion 
at the center of its entire program. There is here no 
battle of the secular and the religious, for all of the 
activities take on a religious significance. The one 
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important need is for the upgrading of the academic program 
in the Religious Education Department in such a way that 
it can be influential in making religion intellectually 
respectable and socially applicable. 
3. The most hopeful and successful endeavor of the Berry 
Schools in recent years has been the formation of a Faculty 
Council to study the resources of the Southern Highlands, 
its needs, and the needs of its youth, and to begin to set 
up specific objectives in an effort to meet these needs. 
Leaders in the institution are no longer interested merely 
in conserving the past for their eyes are turned toward the 
future. Now the curriculum is being set up to offer both 
practical and cultural experiences. This Faculty Council 
can be the means of lifting the level .of the educational 
program of the entire school. Its influence can already 
be felt among faculty members and students. 
This dissertation has necessarily been limited in its 
scope. The next steps would be those of the laboratory 
method. Definite tests would be formulated which would be 
adequate for the particular situation at the Berry Schools. 
There would be a listing and specific description of the 
responses made by persons in the varied situations. 
Notation would be made of general tendencies and individual 
differences. This would include not only a periodical 
testing of the students at the School, but also a scientific 
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testing of those who make application for entrance and of 
those who have graduated. This statistical data would 
reveal the points at which changes should be made and 
emphasis placed. By this method a major contribution 
could be made, but it is a task which would require years 
of work. 
The proper religious guidance of Southern Highland 
youth will mean a rapid advance in the solution of the 
pressing problems of that area, and these problems, after 
all, are national in scope. This guidance is a gigantic 
task which requires leadership with vision to transcend 
narrow sectarianism and out-worn traditions by using all 
available resources for the constructive integration of 
the forces which could bring about desirable personal-
social living on a world-wide scale. 
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New Testament Age (2 lessons) 
Geography of the Holy Land 
History 
Religion 
Gospel as We Have It (2 lessons) 
Sources of Our Knowledge 
1. Paul's Letters 
2. The Synoptics 
John's Gospel 
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~: Extra-Biblical Materials: Jewish and Pagan 
B. The Development of the Gospel Literature 
1. Tradition 
2. Logia 
J. Apocryphal Gospels 
c. Use of the Scriptures 
1. Prophecy in the Bible 
2. The Authority of the Scriptures 
III. Infancy and Boyhood Narratives (2 lessons) 
A. The Account According to Matthew; Luke 
B. Date and Place 
c. The Family of Joseph 
D. Jesus Grows to Manhood; Jesus in the Temple 
IV. Jesus and John the Baptist (2 lessons) 
A. The Accounts of the Relationship ': Synoptics; John 
B. John's Character and Mission 
C. Continuing Influence of John 
V. Organization of Jesus• Work (2 lessons) 
A. Preparation for His Work 
1. The Baptism 
2. Decision in the Wilderness 
B. Consciousness of His Mission 
c. Beginnings of His Ministry (Difficulty with 
Chronology) 
D. Calling and Training of Disciples 
VI. Jesus• Method and Message (6 lessons) 
A. The Occasion: The Hearers of Jesus 
B. Mission to the "Outcasts" 
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c. Use of Imagery and Parables (Examples from Bible} 
D. The Wisdom Teacher and Prophet 
E. Possibility of an "Interim Ethic" 
"Could announce the end, but teach as though the 
world would continue." (Smart} 
F. The Message: 
1. Teachings About God 
2. The Kingdom as Present and Future 
).. Social Concepts 
4 Doctrine of the Future: Jewish Concept of 
History 
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E. Trial and Crucifixion 
X. The Enduring Significance of Jesus <4 lessons) 
A. What Was Jesus' Thought About Himself? 
B. What Others Thought of Him 
1. A Prophet 
2. The Messiah 
3. The Son of God 
C. The Gospel: The Living Christ 
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SERMON I 
A LESSON IN TOLERANCE 
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This is Brotherhood Week, but we need more than seven 
days and one sermon to promote the spirit of brotherhood in 
our world. All across the nation from Boston to San Fran-
cisco, from Atlanta to Detroit, groups of people are clashing 
with one another: the white and the black, the Protestant 
and the Catholic, the Christian and the Jew, the rich and the 
poor, the educated and the uneducated, the country man and 
the city man; in the world at large China's and India's mil-
lions torn apart by ideological clashes, in Palestine the 
Arab against the Jew, in the small countries of Europe, 
Christian Democracy against Russian Communism. There seems 
to be enough hatred in the world to send it spinning on its 
axis in the wrong direction. It is a world of danger. Some-
times we feel that it would be safer to be a hermit on a 
mountain top away from the world of men, rather than to walk 
among the inhabitants of the land. 
Against this picture of strife and oppression place the 
message which appears on the Liberty Bell in Philadelphia: 
"Proclaim liberty throughout the land unto all the inhabi-
tants thereof." Has this message ceased to be heard since 
the bell itself is cracked and rings no longer? This idea 
which originated with the Jewish people ages ago has reached 
the largest continents and the smallest islands. Symbolic of 
the hope of many peoples, a statue of Abraham Lincoln stands 
in the front of a little school in a remote village of the 
Hawaiian Islands. 
Recently a group of ministers was meeting in a Georgia 
city. There were various denominations represented, both 
colored and white. A Jewish rabbi was present. He sat 
tolerantly and patiently while the group sang the Christian 
hymns and read from their Scriptures a message from John's 
gospel. He bowed his head in reverence as one of the ministers 
prayed a distinctly Christian prayer. An announcement from one 
of the men concerning an anticipated visit of a converted Jew 
evangelist to the city suddenly put a strain on the fellowship. 
The rabbi was acquainted with the evangelist and he let it be 
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known with tactful kindness that such a series of meetings 
would do more to stir up prejudice against his people than 
anything which could be attempted. One of the leading 
ministers of the city came to his rescue, and it was decided 
that the organization itself would not support the meetings. 
One could see the tensions and the emotions of the group 
rising like the mercury in a thermometer, but a wise chairman 
averted an open break. This is an example of the way in which 
tensions are aroused in all groups. There is great need in 
our world for knowing more about the cause of conflicts and 
how to prevent them. 
A few years ago a news reporter entered the office of the 
governor of Massachusetts. He had just written an article 
for his paper exposing some of the anti-Semitic sentiment in 
the city of Boston. The governor ordered him out of his 
office, but within a few days he invited him back again be-
cause upon thorough investigation he found truth in the 
statements of the reporter. The governor extended his hand 
and said, "I have had an awakening." We would also have an 
awakening if we should investigate some of the causes of 
hatreds within the groups of which we are a part. Sometimes 
just a casual survey of the situation will awaken us, such 
as a reading of Dr. Myers, History of Bigotry in the United 
States. 
There is a need for tolerance in our world and there has 
always been. There was a need in Jesus' day, for groups were 
at one another's throats in those times also: the Jews and 
Samaritans, the pagans and the Christians, the Zealots and 
the Romans, the Gentile Christians and the Jewish Christians. 
Jesus walked calmly into the midst of it all and told the 
story of a Good Samaritan. He crossed the border into the 
hated territory and talked with a woman at a well about the 
mysteries of life. He associated with the righteous and the 
sinner. He ate with the rich and the poor. He mingled with 
the healthy and the diseased. His advice seemed to center 
around the idea of putting yourself in the other man's place. 
Is His message obsolete? Can the Sermon on the Mount speak 
to our world today? 
Of course, there are definite causes for all the world's 
tensions. Man seeks food; man seeks freedom; man seeks happi-
ness. We cannot overlook life's realities. In the pursuit 
of food, freedom, and happiness we meet. other groups making 
the same pilgrimage. Whenever there is not enough food to go 
around, fighting begins; oppression sets in, and happiness is 
reserved for those who can make believe. Community, national, 
and international strife is the result. 
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This is a marvelous world in which we live. So many of 
nature's secrets have been unlocked that there is little need 
for us to be fighting for food while there is an abundance 
for all. If we could learn to use the earth's natural re-
sources for the good of all we would be well on our way to 
days of peace. 
A rew years ago Marshall Field, speaking in St. Louis, 
remarked that there could be no war until a nation dehumanizes 
its enemies. Pride in self and race has always been the 
foundation for war. When will we learn the lesson of toler-
ance? In a world such as we live in today it is not only 
desirable but it is also a necessity, for our existence de-
pends upon it. 
There is something about the make-up of a congenial 
group which suggests the solution to some of the major prob-
lems. A community spirit should permeate our work, for we 
are a community of nations. We sometimes criticize life in 
a small rural community because we don't like the idea of the 
neighbors knowing our business. However, contrast this with 
life in some great city where an apartment dweller does not 
know who lives next door to him and cares less. There is 
something about life in a small rural community which can 
offer a suggestion for world peace. The sooner we learn that 
"no man is an island unto himself" the better off we will be. 
We need tolerance, but tolerance is not enough. We 
need also a positive attitude which will do something about 
the condition in which we find ourselves. Experiments are 
carried on in the area of human relations just as they are 
carried on in the scientific laboratories. Williams College 
has carried on one by bringing a Negro into the student body. 
As the months have gone by both faculty members and students 
have come to appreciate the fine qualities in the Negro 
student's personality. Exchange students from other lands 
have found their way into many of our colleges and we are 
being benefited therefrom. We are beginning to learn that 
the requirements and abilities of human beings are about the 
same regardless of race or language. 
Prior to the last war a mighty experiment was in progress 
in Russia, China, India, South America, and other parts of the 
world. It was an experiment with Basic English. One writer 
on the New York Times wrote an article asking, "Can 850 words 
unite a world? 11 Man already has a common language of emotions 
and needs; it might be a great step forward toward understand-
ing if mankind could have some common ground for the 
communication of ideas. Cultural backgrounds are so differ-
ent; ideas translated from one language to another often lose 
their power and significance. If we could speak the same 
language we might get along better. 
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However, a connnon language will not be the final solu-
tion. We need more than just a common language. The church 
has known for a long time that social distance can be greater 
than the distance of tongue, for in reality social distance 
is spiritual distance. Those of us who profess the Judeo-
Christian tradition must do more than sing hymns and rec i te 
creeds. There is a need for an understanding of our f ellow-
men in various parts of the world. 
We need tolerance, but in order to have it we must have 
information. What a change could be wrought in one genera-
tion if our schools, newspapers, radios, movies, books, dwelt 
up on t h is important message of tolerance. For instance, in 
a li t erature class to point out that there are Shylocks in 
every race as well as noble Othellos. What a power for 
brot herhood our movies and radios could be! These reach more 
ey es· and ears than our schools and churches can ever hope to 
reach . 
A few years ago an African newspaper warned the natives 
agains t the Christian missionaries in the area, for, the paper 
declared, "Theirs is not real Christianity, for the mes sage 
has not crossed the color line in their own country." 
We are in a world of diverse cultures; what can we do 
to promote a spirit of unity? We had just as well settle 
down to the business of living in such a world, for it will 
be a long time before all of us will have the s ame religion, 
the same color, the same language. We will have to learn 
unity in diversity. This will come about whenever we learn 
the lesson of tolerance. Few of us would deny that God is 
the Father of all men. If He is the Father of all; then, 
all men are brothers, and "he who loves God loves his brother 
also. •• 
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SERMON II 
THE KINGDOM IS A-COMING 
The wind in the pines, the whirl of wheels on the road, 
the beat of feet on the pavement, have been singing a song 
to me: "The Kingdom is a-coming." Where did I first hear 
the song? Surely it was in some far-off place and long ago. 
And, like Wordsworth, "the song within my heart I bore long 
after it was heard no more." It is an old folk song or a 
Ne gro spiritual, and it bears a message wh ich has been for-
gotten in our age. It is a message which we sorely need to 
believe, for the bare hills of our rural South, the exploited 
forests, the undeveloped resources, both natural and human, 
make us realize just how much this gospel of hope could do 
for us. 
In many of our churches we have been too prone to think 
that the Kingdom is in some distant world--a world uninhabited 
by humanity. However, the writers of the New Testament in 
preserving the message of Jesus have revealed to us His con-
ception of the Kingdom: "The Kingdom of heaven is within 
you." John the Baptist also preached a similar message on 
the River Jordan: "The Kingdom is at hand." In other words, 
it is something attainable. One may reach out and take hold 
of it and make it a part of his life. 
Do you believe that the Kingdom can come in this ag e? 
Do you believe that it can come in Georgia? It is not neces-
sary to point out to you the great need for its coming in 
Georgia, in the Southland, in the nation, or in the world. 
Generation after generation has heard the proclamation of the 
Kingdom. In Christian lands we have sung its message in our 
hymns; we have expressed its hope in our prayers. How many, 
many times have we prayed: "Thy Kingdom come, Thy will be 
done on earth"? Are there any evidences of its coming? 
Recent concern over the new Jewish state of Israel calls 
to our attention the hope which for centuries has been char-
acteristic of the Hebrew people. Our minds are directed to 
the high vision of the Old Testament prophets when they 
dreamed of a God who dwelt with men. He was upon the earth 
wherever men would allow Him to be. These prophets gave in-
spiration and encouragement in the midst of war and despair. 
They held a light in the midst of darkness and the darkness 
could not put it out. A few centuries later Jesus of 
Nazareth came to revitalize that message. He offered a gift 
to man: "Here is a kingdom," he said, "it is within you." 
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Many of Jesus' parables explain what he thought about the 
coming of the King dom. It is like a man planting a seed, 
or it is like a woman putting a bit of leaven into a bowl 
of dough. He said that whenever one catches a glimpse of 
the King dom he will be like a man finding a costly treasure 
in a field. He will go out and sell everything that he has 
in order to buy that field. 
When we read certain passages in our New Testament con-
cerning the Kingdom we may be led to believe that the idea 
is not a very practicable one; it is so other-worldly and 
only God himself can do anything about it. We have sometimes 
felt that men will have to wait for the heavens to open and 
the Kingdom to descend from above. However, when we realize 
that such passages in our Bible are poetic visions similar 
to those which poets in every age have had, we will be able 
to understand the earthliness of the Kingdom as Jesus saw it. 
It is something which can be experienced in a community and 
in a world. The twenty-first chapter of Revelation says 
that "the dwelling place of God is with men," and it makes 
no reservations about a future day. A passage from the same 
book reads: "I will create a new heaven and a new earth, 
for the former things are passed away." What a challenge 
for our times! 
From time to time all nations have sought to make a 
dwelling place for God among them. The varied philosophies 
of government prevalent in our world today are honest at-
tempts to seek for the true way to solve the problems of 
mankind. The Judea-Christian tradition places God in the 
community of men, in their minds and hearts; to do His will 
is to be where He is. This tradition feels that the will of 
God can be expressed in human living. 
Regardless of the message of some of our pessimistic 
friends, this is a great age in which to be alive. But there 
have been those in every age who have preached a message of 
doom. This is an important age because we are on the growing 
edge of eternity. A quick glance at history shows us how 
families were drawn together into tribes; tribes into cities; 
cities into states; states into nations; and now there is the 
opportunity to unite nations into a world. Of course, it has 
been a long, difficult struggle, and the way has not been 
always upward. However, when we take a long-time perspective 
we need not be overly pessimistic about our past nor too 
fearful about our future, for the Kingdom is a-coming. 
Wherever individuals do the will of God there is the Kingdom 
of God. 
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It may be that we have been concerned too often with 
the problem of how the individual can "get to heaven." In 
placing so much emphasis upon the saving of the individual 
we have neglected to stress the importance of the group, the 
community, the society. We should become more aware of the 
fact that the society often shapes the soul of the individual. 
As the ancient Hebrews prayed and worked for their national 
salvation so must we today. But we must go farther than this; 
our home is the world. Therefore, the Kingdom must come into 
the minds and hearts of the people nearest to us as well as 
to those across the sea. 
Why has the Kingdom not come? To make it a little more 
personal let us ask, "How have I hindered its coming?" We 
can and do actually hinder the coming of the Kingdom. We 
sometimes prevent its coming by the prejudices we preserve 
in ourselves and perpetuate in our society. By some view-
point or some act we may set up barriers which will keep out 
the Kingdom in Georgia and in the South for another five 
hundred years. God did bless us with wills of our very own 
and it is important for us to search our minds and hearts 
that we may see ourselves as we are. We don't have to look 
around us very much to conclude that the Kingdom has not 
arrived in its fullness. It was with men in the form of an 
idea for thousands of years; it is with us now and like a 
seed will spring up and bear fruit. The Kingdom of God is 
such a vast idea that man's little mind can hardly contain 
i·t. Our preconceived ideas about the Kingdom may hinder its 
coming; our religious conceptions, or the church itself, may 
stand in the way just as did the organized religion of Jesus' 
day. Certain groups in that age felt that they possessed all 
of the truth; therefore, Jesus could not reach them with his 
message. This may be our trouble today. If the Kingdom is 
too massive to fit our ideas; then, it would be well for us 
to fit our ideas to the idea of the Kingdom. 
The Kingdom of God is coming through you. Just as God 
shaped statues and painted pictures with Michaelangelo's 
hands, just as he made violins with his instrument Stradi-
varius, so he is bringing his Kingdom through you. So many 
times graduating classes leave the institutions of learning 
asking this question: "How much is my first pay check going 
to be?" How many go out asking: "What need in the community 
am I capable of meeting?" The Kingdom of God will come when-
ever we see the needs of the world about us and forgetting 
ourselves we go forth to meet these needs. And in meeting 
these needs we find ourselves. 
There are great opportunities in our age--opportunities 
in the laboratory, the classroom, the community; in the 
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village and on the farm; in the home and in the church. 
Just as centuries ago William Blake visioned the Kingdom 
in "England's green and pleasant land" so do we vision t h e 
Kingdom in our midst in the communities of Georgia and the 
world. 
APPENDIX I V 
HAZEN FOUNDATION'S 
CONSULTANT'S REPORT ON THE BERRY SCHOOLS 
January 20-22, 1949 
I. Schedule of Consultation 
Friday, January 20 
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10:30 - 12:30 Arrived at Rome, met by President Lindsay 
and Mr. Isbell, Chaplain. Taken to campus, 
talked with Isbell who "briefed" me on 
the major problems and outlook. 
12:30 - 2:00 Lunch with President and Planning Com-
mittee (two deans, five or six faculty, 
among them the three teachers of religion 
at the Berry Schools). I explained pur-
pose of consultation. 
2:00 - 4:00 Visited around campus. Audited two upper-
high-school Bible classes, inspected 
library collection in religion, talked 
with librarian as to ways of building up 
the religious section. 
4:00 - 6:00 Informal conversation with President 
Lindsay and his wife, who assists him in 
administration (she has a Ph.D. in Educa-
tion from Yale). Mr. Isbell also present. 
6:00 Dinner in college dining hall. 
8:00 Met with faculty group, some thirty-odd 
present. I presented outline of possible 
structure of curriculum relating religion 
to vocational education, and the necessity 
for intellectual rigor in the teachings 
of religion. Discussion for forty-five 
minutes closed the session. 
Saturday, January 21 
9:00 - 10:00 Hour's talk with President Lindsay largely 
about personnel problems in the religion 
department. 
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10:00 - 11:00 Brief conversation with various admin-
istrative officers and three or fo u r 
members of the sc i ence faculty. 
11:30 - 12:30 Drove to "upper campus" (thi s separate 
campus four or five miles distant serves 
upper-high school and some college work 
for boys). Met with eight faculty there, 
in Social Sciences, Literature, Religion, 
on the particular problem of religious 
work in under-college age (problems of 
counseling, sex guidance, curricular 
materials in secular subjects treating 
religion, etcetera). 
12:30 Lunch with faculty at upper campus. 
1:30 Audited one of Isbell's classes in New 
Testament on the main campus, to size u p 
student receptivity and maturity. 
8:00 Evening session with "Religious Education 
Club," leaders of student religious 
organization, about fifteen stu dents. 
Bull session on relation of religion to 
social questions and the problems of 
bringing ''enlightened" religious view-
point back to conservative churches in 
which students will work. 
Sunday, January 22 
9:30 
11:00 
12:00 
2 :00 - 3:00 
Preached at Chapel service on "upper 
campus." This has compulsory attendance, 
about one hundred and fifty students. 
Preached at the Mount Berry Church, main 
campus. Also required attendance for 
students, some eight hundred. Large 
faculty group also present. 
Dinner with faculty group in dining room 
followed by informal "coffee" with one 
of the deans. 
Summary meeting with Planning Committee, 
in which I sketched a diagnosis of reli-
gious situation and made some brief 
suggestions of areas in which to work. 
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{The week-end had been planned conscientiously. There 
was considerable faculty interest and response particu-
larly on the side of the more liberally-minded. The 
conservative, fundamentalist group were polite but un-
communicative as soon as they judged my persuasions. 
Mr. Isbell, along with the college president and his 
wife, was particularly cordial, concerned for the future, 
and anxious to find ways and means of improving the 
quality of religious work.) 
II. The College Picture in General 
The Berry Schools were founded and built out of meager 
beginnings to their present impressive strength by Miss 
Martha Berry, a unique and widely-known individual who 
gave a permanent stamp to the tradition and quality of 
the schools. Since her death in 1942 the college has 
perpetuated her purposes: to provide education for the 
rural youth of Northern Georgia and adjacent states, 
who other~ise would not be able to get an education. 
A work program, both an economic necessity and an educa-
tional instrument, is an integral part of campus life. 
The curriculum is strongly vocational and practical, 
straight liberal arts courses in the minority. Majority 
of students go into teaching and agriculture in the 
regions from which they come, a few on to professional 
schools. Because of the relatively immobile, insular, 
humble, and entirely rural background, and narrow 
geographical range, from which the students come, one 
gets a definite impression of great homogeneity. The 
students are shy, sweet, polite, provincial, reserved, 
relatively inarticulate, not "intellectually" inclined 
or mentally independent. Religiously they come from 
fundamentalist homes and churches. Seventy to eighty 
per cent of them are Baptist, though the college is non-
sectarian. In the spiritual weather that prevails there 
is a good deal of veneration for the purposes of Miss 
Berry, certainly understandable, but leading possibly 
to an over-conservatism as to changes. Much was said 
about "keeping things as she would want them." Her 
strong and evidently autocratic way of running the 
college has since her death left a situation where 
faculty members have not been accustomed to assuming 
creative responsibilities in determining central college 
policies. I felt a real lack of faculty interchange of 
ideas, particularly in the area of the religious programs. 
The campus atmosphere is a highly religious one, more 
so than in any other school I have visited. The campus 
mottoes, both spoken and carved, the mores and 
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value-standards represent the Southern Biblical reli-
g ious tradition. There are faculty "prayer meetings" 
every Wednesday night (though their content is not 
entirely what that phrase connotes), compulsory chapel 
on Sundays and week days, compulsory Sunday School be-
fore chapel on Sundays, daily devotions (scripture 
reading and prayer), and after the evening meal in the 
dining halls, a required course in Bible. All faculty 
members are members of a Protestant church. Devotional 
books are in all the campus guest rooms, etc., etc. In 
such surroundings one does not need to establish the 
religious premise in the first place. It is already 
assumed and accepted by students and faculty. 
The main problem, however, and the bone of much conten-
tion, is in the variety of understandings of what 
religion entails. The basic rift is between those of 
strong fundamentalist belief and those who hold more 
intelligent and enlightened attitudes. The deans, 
particularly Dean Cook, along with several influential 
faculty members, are strong fundamentalists who view 
with suspicion any destruction of "the faith," using 
terms like "saved by the Holy Spirit," "consecrated by 
the blood of the lamb," etc. Previously one man teach-
ing Bible from the Moody Bible Institute was rabid and 
intransigent, and tried to effect the dismi ssal of Mr . 
Isbell. Fortunately, the administration let him go. 
The three present faculty teaching religion, all rela-
tively recent to the campus are competent and promising : 
(1) Mr. Isbell, B.D., Andover Newton Theological School, 
working on Ph.D. at Boston University . Well grou nded 
in h i s subject matter. Reserved, quiet, genteel, not 
particularly "electric" or thrill ing in class procedure, 
but well-liked by students . (2) Mr. Wood, Ph.D. f rom 
Boston University. Considerable pastoral experience, 
somewhat more brittle than I sbell, but again well-
qualified. Wood is teaching the Bible work largely on 
the " u pper campus. •• Miss Williams, returned missionary 
from India, fortyish, appealing and warm in pers onality , 
teaching Bible in t he girl's classes, liberal in outlook . 
This is a good crew. They show a spirit of g enuine co-
operation with each other and are in general agreement 
as to the necessity for an approach to the teachings of 
religion which combines critical scholarship with devo-
tional commitment. The problems they face are 
considerable. There are steady alumni and faculty 
pressures, as well as occasional student disturbances, 
against the "modernist" viewpoint. Miss Williams got 
i n to difficulty by suggesting that Hell is not a physical 
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place. Dean Cook, who is not far from retirement, 
has apparently made several efforts to undermine the 
worl{ of the religious department by arranging the class 
schedule in such a way as to make it difficult if not 
i mpossible for students to elect courses in religion 
other than the Bible. 
In the face of this problem there are yet many en-
couraging features. The administration is cognizant 
of the problem and very fair to the personalities in-
volved, although perhaps not as forthright in dealing 
with them as it might be. The students are increasingly 
inclined to take the intellectual approach to religion 
seriously and to be suspicious of sentimental and un-
informed utterances about religious belief. There is 
a sizable group of the younger members of the faculty 
who are interested in exploring the wisdom of something 
other than a fundamentalist faith. It is my belief that 
time is on the side of the definite improvement of the 
quality of relig ious belief for the campus as a whole. 
One further result of this strong fundamentalist tradi-
tion is worthy of note: with the exception of a few 
students with whom Mr . Isbell has worked, there is no 
comprehension of the relation of religion to social 
questions. I drew a blank whenever I mentioned, direct-
ly or obliquely, the relevance of Christian insights to 
problems of politics, race, or economics. There was a 
good deal of interest in finding ways that Christiani ty 
could be made relevant to every day interest, but those 
interests were interpreted solely in matters of personal 
morality; the avoidance of "fleshly" sins, ''gentlemanly" 
behavior, etc. The Social Gospel apparently has not 
influenced the Southern mountain region at all. 
III. The Worship Program 
Here there is a remarkably fine tradition and opportunity. 
The two chapels used for the Sunday morning services were 
of the best in ecclesiastical architecture. Formal in 
style: divided chancel, refined altar decoration, 
stained glass windows, well-trained robed choirs. The 
worship services were arranged and led with dignity and 
taste. There are many Episcopal elements: the choir 
turns and faces the altar for the Gloria, etc. (One 
element of incongruity: the hymnals of the "Gospel" 
type, purchased recently by the Dean, without consulting 
anyone, had few musically and theologically decent 
hymns.) There is a genuine attitude of reverence and 
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participation, particularly in the larger chapel. 
Apparently no student dissent from required attendance. 
The large faculty attendance is of great help here. 
The college chaplain usually preaches and is favorably 
received by students. He has brought in some good out-
siders to occupy the pulpit, recently an able Jewish 
Rabbi. Occasionally a "hell-fire and brimstone" man 
gets to the pulpit, but not often. Jurisdiction in 
inviting outside preachers is in the hands of the chap-
lain and the president, which is ideal. There is a 
church board made up of two-fifths of the students who 
help in the selection of the chaplain but do not help 
in deciding what visiting speakers are to be asked. 
This is probably advisable. 
IV. Extra Curricular Religious Activities 
I could find out very little about the Y.M. and Y.W. 
organizations. The Y. M. is in the hands of the Dean. 
I may be unfair in my judgment here but I did not get 
any sense of clear-cut objectives or of an energetic 
religious program being carried on in either of the Y's. 
The "Religious Education Club" seemed to be more effec-
tive. 
V. General Recommendations 
In the main, a promising development for the future can 
be expected if certain conditions can continue to pre-
vail and some innovations introduced. I can only 
suggest some of these in the most general terms: 
(1) The hand of the chaplain should be strengthened on 
matters of policy in the total religious life of the 
school. TheY program, for instance, should fall within 
his jurisdiction where it logically belongs, and can be 
more closely correlated with or absorbed into the other 
extra curricular religious activities. The curricular 
offering in the regular course of study should be given 
the chance to develop and expand under his leadership, 
along with that of the other teachers of religion. 
(2) It would be well to introduce some revision of re-
quired courses in religion. In place of the present 
plan whereby eight hours of Bible are required of all 
students, it would be wise to reduce that number of 
hours to four, then to offer limited electives whereby 
the student might fulfill his other four hours in any 
one of a number of courses. Such courses might be 
Comparative Religions, Christian Ethics, The History 
of the Christian Church, the Philosophy of Religion, 
and Methods in Religious Education. This would broaden 
the religious outlook of students and enable them to 
acquire insights leading to a Christian philosophy of 
life more directly than straight Bible courses would. 
It would also tend to dissipate some of the sectarianism. 
It is not impossible to conceive of this shift of em-
phasis and expanded offering with the present number of 
teaching personnel in religion. 
(3) It would be very desirable for Mr. Isbell to set 
up a faculty discussion group in which interested 
faculty members could explore the meaning of the 
Christian faith in contemporary terms. Such a dis-
cussion group would probably have more continuity and 
liveliness if it were based on the study of a single 
book. Three titles that occur to me are: The Christian 
Answer (edited by VanDusen, Scribners), The Vitality 
of the Christian Tradition (edited by George Thomas, 
Harpers), or Volume III of the Interseminary Series 
(Harpers). 
(4) The problem of creating a spiritual modus vivendi 
between the fundamentalist and the liberal group is 
complex and discouraging, particularly because of the 
reticence and defensiveness of the conservative elements. 
I am not sanguine in my expectations that they can be 
much changed. Patience and courtesy, supplemented with 
needed obviation of the conservative element at those 
points where they restrict the upgrading of religious 
work, are the obvious strategies to be used. I must 
record very frankly, however, my conviction that a 
resurgence of fundamentalism would be fatal to the in-
tellectual growth of the school. From my admittedly 
partial point of view, I do not see how the relating of 
religion to the total curricular and extra curricular 
life of the schools can be achieved on the sort of in-
tellectual premise on which fundamentalism rests. 
(5) It would be desirable if the abler students could 
be encouraged to attend some of the intercollegiate 
religious conferences in the Southern area. I noticed 
that a few of those who had been participating in the 
conferences seem to be more alert to the contemporary 
issues in religion. It is possible that a small Inter-
collegiate Council for Religion in Life might be set up 
for the colleges immediately adjoining Berry, or liaison 
worked out for participation in the one in Atlanta. 
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I hope that the diagnosis I have made of the religious situ-
ation at Berry may not give the impression that I was 
unfavorably impressed by the total job which the school is 
doing, judging that by broad religious criteria. When one 
considers the background from which the students come, and 
the conscientiousness and readiness with which they respond 
to the opportunities there, and the idealism that pervades 
th.e campus, one cannot but applaud the terrifically important 
job which the school is doing for that section of the South. 
WALDO BEACH 
Professor of Christian Ethics 
Duke University 
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APPENDIX V 
A PRELIMINARY STATEMENT OF THE FACULTY OBJECTIVES 
COMMITTEE OF THE BERRY SCHOOLS 
Mount Berry, Georgia October 5, 1948 
Criteria Needed in Study of Objectives 
Several points of reference must be established before 
the proposed goals of any institution can be defined. Among 
the points of reference which must be considered at Berry are: 
1. 
2 . 
J. 
6. 
?. 
8. 
What are the specific individual and group needs 
of the youth of rural and mountain areas of the 
Southeast? 
What unique and specialized services are the Berry 
Schools best suited to perform in order to meet 
the youth needs of the Southeast? 
What are the most effective means for establish-
ing contact between the unfilled needs of deserving 
youth of the Southeast and the Berry Schools? 
a. Newspaper publicity 
b. Letters to school administrators 
c. Through Berry alumni 
d. Solicitation by staff members 
What selective instruments (psychometric tests) 
should be developed and used in the .selection of 
students for Berry? 
What guidance procedures should be used by the 
Berry Schools? 
a. Orientation program 
b. Educational, religious and social counseling 
c. Continuing program of individual guidance 
d. Graduate follow-up 
What organization of courses, subject-matter cores, 
or areas of experience can serve the students ? 
How can the most effective integration of the 
academic and vocational program be effected? 
vVhat continuing program for evaluating the success 
of the Berry Schools is possible? 
A PRELIMINARY STATEMENT OF THE FACUUfY 
OBJECTIVES COMMITTEE 
OF 
THE BERRY SCHOOLS 
xxiv 
The Berry Schools have sought for one-half century to 
provide opportunities for carefully selected young men and 
women of the rural south to develop Christian character 
under carefully supervised conditions. The main purpose of 
the Schools has always been to prepare rural leaders who 
could return to their own communities and take vital parts 
in the upgrading of the educational, social, political, and 
spiritual activities. 
The Berry Schools program should seek to: 
1. 
2. 
J. 
4-
6. 
7. 
8. 
10. 
Dignify work and help students to learn how all 
honorable work serves to attain desirable ends. 
Impart the basic skills of oral and written ex-
pression, the fundamentals of mathematical 
computation and reasoning, and the basic prin-
ciples of science. 
Develop an understanding for and a capacity f or 
effectively using natural and physical environment. 
Provide functional education in worthwhile vocations 
and to assist all students in choosing, preparing 
for, and progressing in their vocations. 
Increase the awareness for and the desire and 
capacity for contributing to the beautiful things 
in life. 
Develop positive mental and physical health habits 
and a desire to cooperate in making the social group 
an active and constantly improving unit. 
Prepare all students for happy homemaking. 
Assist all students in acquiring an "at-homeness" 
in the social heritage in order that it may have 
meaning and value for them. 
Develop a sensitivity to the problems of present 
day civilization and mastery of the necessary tech-
niques for solving them. 
Teach the place of leisure time in the life of the 
individual and how it can be utilized. 
Mount Berry. Georgia AN APPROACH TO THE EVALUATI ON OF THE BERRY SCHOOLS PROGRAM December 13 , 1948 
OBJECTIVE STATUS OF 0 BJEC TIVE EVALUATION REMARKS SUGGESTED CHAIRMAN 
CHRISTIAN CHARACTER First steps No progress as yet A fertile field Rev. Isbell 
RURAL LEADERSHIP Not f ormula. ted No defined program Other institutions at Dr. Green 
work 
1 Work di gnified Preliminary work Seve ral tentative Mr. Walker 
statements 
2 Command of f unda- Need modification in Good work being done Promis i ng for first Mr. Loveday 
mental processes t erms of Berry in some areas steps 
3 Understanding & uti- Various groups have Nothing significant Mr. Pirkle 
lizing natural & touched on this area Mr. Widdowson 
physical environment 
4 Vocational training Not yet clearly In elementary stages A very necessary & The Dickey Brothers 
stated promising a rea 
5 Esthetic sensitivity Not precisely stated A few simple te s ts, Much to be done Mrs . Williams 
such as Seashore Mr. Douglas 
Music Discri minatory 
Tests have been used 
6 Imp r ovement of men- Lacks conc reteness Some indice s appear Very important for Miss McMullien 
tal & physical health in reports of medical all school upgrading 
of i ndividual & group & dental clinics 
7 Successful homemaking A few sporadic No systematic state- A field rich with Miss Hayes 
attempts ment harvest 
8 "At- homeness" -(Se- Common Moorings Com- No attempt made as A difficult & ve ry Dr. McAllister 
curity in social mi ttee has made yet important part of Mrs. Lindsay 
heritage & desi re to prelimi nary state- program 
make use of it) ment 
9 Awa reness of, & abil- Not definitely stated No instruments yet A herculean task Dr. J . A. Lindsay 
ity to solve, current contemplated 
social oroblems 
10 Wise use of l e isure Some good work done No over-all plan yet Not too di f ficult to Miss McDaniel 
in Girls' School made do if energies of Mr. Bullington 
Physical Education staff uti 1i zed 
It is recommended that these reports be wr itten and include sections on: (~) present s tatus, (b) proposed objectives. 
and (c) implementa t ion of progress to attain objectives. It is hoped that Mr. Loveday may present the report on Com-
mand of Fundamental Processes by March 11 1949. Miss McMullian will present he r report on Improvement of Mental and 
Physical Health of Individual and Group by March 15. and that the other reports will be finished at the earliest 
possible date. 
I 
Notes on 
OBJECTIVES COMMITTEE MEETING 
November 15, 1948 
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The meeting was opened with a prayer led by Mr. Isbell. 
Mrs. Lindsay: "We have three things on our agenda this 
morning. First, we will have reports from each committee on 
what it has done to date and what its proposed next steps 
are. Second, in view of the general interest that has been 
shown in Dr. Morgan's discussion, we thought we might spend 
some time discussing next steps in following up his talk. 
Third, Dr. Green has attended a conference on Philosophy of 
Education, and because of the outstanding work of that con-
ference, we have asked him to give us some highlights, 
particularly those which relate to the work of this committee. 
Shall we have now a report of the Objectives Committee?" 
Dr. Lindsay: "We met on the 11th and after a discussion 
of some minutes, at which time Rev. Isbell brought up the 
very important point that all of the work at Berry should be 
in terms of the needs of our students, we stated the follow-
ing objectives. I would like to read these objectives to 
the group; if there are any comments, we would appreciate 
them very much. (Dr. Lindsay read and made comments on this 
introductory report. See page xxiv.) It might be our 
recommendation, Madam Chairman, that after these objectives 
have been studied they be used as points of reference in 
analyzing our present program." 
Mrs. Lindsay: "Are there any suggestions or comments 
to be made on the objectives? I would like to raise a ques-
tion about No. 1. I think it needs a little explaining. 
Who decides 'desirable ends'?" 
Dr. Lindsay: "The ends that would be desirable would 
be those that are held by the supervisors and faculty members 
of the Schools, those that make for positive ends. Also, 
those which are termed 'desirable' by members of the com-
mittee." 
Dr. McAllister: "Wouldn't it seem up to us to get the 
'know-how'?" 
Mr. Loveday: "The importance of the 'imritediate in the 
school program should be stressed. It is something imme-
diately necessary." 
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Mr. Borden: "For individual differences in one group 
it might be one thing and in another it might be another. 
Suggest the individual needs of each student be considered 
in analyzing our program in terms of objectives." 
Mr. Isbell: "I think 'desirable ends' refers to the 
introductory paragraph." 
Mrs. Lindsay: "Would you like for us to study these 
between now and the next meeting?" 
Dr. Lindsay: "I think that would be very wise, but I 
think t here is another thing that s h ould go along with it. 
We hope that we can get some faculty groups; perhaps Mr. 
Walker and his work supervisors can tell us how to attack 
Objective 1. How is the academic faculty going to assist 
in dignifying work? I think the faculty members should 
h e lp." 
Mrs. Lindsay: "We could discuss these objectives with 
faculty members and heads of the departments." 
Dr. Lindsay: 
into our work. At 
to do. We have to 
attempt anything." 
"These objectives have to be incorporated 
an Advisory Committee we can decide what 
have some objectives set up before we can 
Mr. Loveday: "Dr. Green , how much has been incorporated 
into our Berry Code?" 
Dr. Green: "Much of what is included in the statement 
of Objectives." 
Dr. Lindsay: "Good work habits suggest doing a little 
bit mor e than you are asked for." 
Dr. Green: "I think they all find that is true." 
Mrs. Lindsay: "When we analyze our 
we have been doing many of these things. 
here longer are more aware of them. Are 
ments? '' 
work, we find that 
Those who have been 
there are other com-
Mr. Isbell: "The other day we tried to keep the objec-
tives of the Schools in mind." 
Dr. McAllister: "Really, there aren't many new things 
in there, are there?" 
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Mr. Loveday: "They should form the frame or back-
ground for all thinking and planning for our Schools." 
Dr. McAllister: "I think all faculty should be given 
time to think it over and give some suggestions before the 
next meeting." 
Mr. Isbell: "One or two of them should be restated." 
Dr. Lindsay: "This is a good suggestion." 
Mrs. Lindsay: "The Berry Schools seem to always have 
emphasized leadership and Christian character." 
Miss Alston: "Do you think they should be written out 
or stated as one of the objectives?" 
Mr. Isbell: "Speaking of Christian character and 
leadership leads me to comment on the problem of honesty 
in the classroom. The students at the Religious Education 
meeting brought up the problem of cheating in the classroom 
and felt something ought to be done about it. If they 
aren't honest in the classroom, it will carry over into 
later life." 
Mrs. Lindsay: "Mr. Isbell, your Committee of Evalua-
tion could bring that up, don't you think? Your Committee 
mi ght throw some light on that problem." 
Miss Alston: "The girls tell me that cheating goes on 
all the time. One girl told me that it was done by some of 
the finest leaders on the campus, and she said that some of 
the students thought it was all right." 
Mrs. Lindsay: "Rev. Isbell, you and Miss Alston can 
probably work this out in your connnittee." 
Dr. Lindsay: "I think that this is an administrative 
problem." 
Mr. Loveday: "I tried something in my class last year. 
I put a test on the board and left after a few minutes. I 
called the roll the next day and asked them to answer 1 yes 1 
or 'no' to my ques tion about cheating. I think about 60 
per cent answered 'yes' that they had obtained and used in-
formation that wasn't their own." 
Mr. Isbell: "This is a very serious problem and some-
thing should be done." 
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Mrs. Lindsay: "Since this is not an immediate problem 
for this committee, I wonder if Miss Alston and Rev. Isbell 
should not give it ~orne attention?" 
Mr. Walker: "How do they hold the examinations?" 
Mr. Isbell: "Well, that's the question. Some of the 
examinations mi ght be so difficult that the students feel 
they have to cheat." 
Mr. Walker: "I don't agree with you on that." 
Miss Alston: "There was so much money stolen last week 
in Clara Hall that I threatened to ship the next girl I 
caught stealing." 
Mrs . Lindsay: (Introduces Dr. McAllister to give the 
report from his committee on a statement of God's Plan for 
Man.) 
Dr. McAllister: (Revised copy of Dr. McAllister's 
report to be given to Committee members later.) 
(The group discussed some of the points brought out by 
Dr. McAllister's report. They especially discussed the 
meaning of the term "Common Mooring" whi ch was often referred 
to by Dr. Morgan in his speech. There was much interest in 
the progress being made.) 
Miss Alston: "Did we definitely reject what we did 
last year?" 
Mrs. Lindsay: "No, we merely made a beginning. At the 
end of the year you people had said that our statement was 
theoretical, and Dr. McAllister tried to develop a simple 
and more understandable statement." 
Dr. McAllister : "Most people can't understand these 
because they don't think philosophically." 
(Mrs. Lindsay suggested that a copy be placed in the 
hands of the committee so that some study could be made of it.) 
Dr. Lindsay: "Where does the will to do come into that?" 
Mr. Isbell: "It means that man is created for a definite 
purpose." 
Mrs. Lindsay: "You mean by that that man is created 
with urges--like the will or desire to be, or the desire to 
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know--that power that God gives every human being that pulls 
him along in everything he does?" 
The report on integrating work and academic experiences 
followed. This was given by Mr. Walker. (See copy handed 
each member of Committee.) 
Mrs. Lindsay: "Let's read it over and raise questions 
and make suggestions at our next meeting." 
(Mr. Loveday gave a report from the commit tee on 
Guidance in Counseling in which he g ave various concepts of 
guidanc e and suggested activities included in guidance.) 
Mr . Loveday: "I would like to have some other points 
to be added to this report." 
Dr. Lindsay: "We aren't going to have mu ch of a school 
if we don't get the right quality of stu dents coming in. I 
would like to suggest that Mr. Loveday work with Mr. Dickey 
and Mr. Johnson work with the Alumni." 
(Mr. Loveday suggested a placement bureau.) 
(Mr. Borden and Miss Alston stated that their Orienta-
tion classes were coming fine as far as they knew.) 
Mr. Isbell: "I will have to wait until the objectives 
have been made out before I can present my suggestion." 
Mrs. Lindsay: "Could your committee examine what is 
now being done here at Berry on evaluation? The two com-
mittees could meet together and look into what is being done 
at present and try to find ways to improve the quality of our 
students coming in. Mr. Dickey, aren't we g iving entrance 
examinations and placement tests to students now? No doubt, 
Mr. Loveday would like to have Mr. Dickey work with him. 
Individual teachers are doing a good little bit, and we may 
f ind a good deal is being done already. 
Mr. Isbell: "Is it asking too much to have these two 
committees work together as one committee ?" 
(It was agreed that the two committees--Objectives and 
Evaluation--work as one committee.) 
Mrs. Lindsay: "Our reports have been exceedingly 
interesting this morning. It is gratifying to know the 
progress that is being made. Could we consider Dr. Morgan's 
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suggestions? We thought you might care to have a copy of 
Dr. Morgan 1 s talk. 11 (Copies are passed out.) "I would 
like to suggest that you circulate these to members of your 
department so that they will have a chance to read it. I 
would suggest that after they have been circulated you get 
them back and include them in your connnittee materials." 
Dr. Green gave some of the highlights of the meeting 
he attended, and said he thought it was a very profitable 
meeting. 
The meeting was adjourned. 
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OF 
xxxviii 
THE RELIGIOUS GUIDANCE OF SOUTHERN HIGHLAND YOUTH 
AT THE BERRY SCHOOLS 
The Southern Highlands are a mountainous district 
covering 110,000 square miles and consisting of large 
sections of eight southern states: the Virginias, the 
Carolinas, Georgia, Alabama, Tennessee, and Kentucky. 
The topography and economic conditions in this area have 
been most unfavorable to progress. Isolation has been 
one of the main barriers, and it continues to contribute 
to present-day conditions. It is a region where the past 
hesitates to give way to the present, but now that the 
impact of the twentieth century culture is being felt, 
these southern mountains are in the midst of a great 
intellectual, social, economic, and religious revolution. 
The natural and human resources of the Highlands 
are of inestimable worth. The most valuable supply of 
water power and forests remaining in the nation is to be 
found here. When cared for scientifically, its land 
produces food crops in abundance. Its human resources 
are immense. Colonization took place between the years 
1730 and 1850, and those who settled in these mountains 
were soon shut off from the rest of the world to develop 
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a culture of their very own. The 1940 census shows that 
this section of the United States shares the distinction 
of being America's fastest growing area with a population 
increase of from seven to fourteen per cent. It is estimated 
that there are more than seven million people in these 
mountains. The area is predominantly rural, and this 
population increase has come largely from the poor and 
illiterate classes. This adds to the already numerous 
problems. The government and other agencies have fostered 
development with such significant programs as the Tennessee 
Valley Authority, but the work has only begun. There are 
yet many unsolved problems and wide areas for research in 
economics, education, religion, and community activities. 
The solution of these problems bears directly upon the 
well-being of the nation. 
There have been those who have felt that the key to 
the solution of the problems was to be found in education. 
Martha Berry had this idea when in 1902 she established a 
school in the vicinity of Rome, Georgia for Southern Highland 
youth. From the time of the founding of the school until 
her death in 1942 her motivating purpose was always that 
of developing a wider interest in the educational needs of 
these young men and women. She envisioned the leadership 
which could grow from the raw human material of the mountains. 
The story of the school's development from a log cabin to 
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25,000 acres and scores of beautiful buildings is unbelievable. 
Her philosophy of education combined work and study, and her 
great experiment has been widely copied throughout the United 
States. Martha Berry stepped out of her environment of 
southern aristocracy to meet the challenge of the poverty, 
distress, and illiteracy hidden in the hills. 
The program of activities at the Berry Schools may, for 
convenience, be grouped under four main headings: study, 
work, play, and worship. This does not indicate, however, 
that there is any such sharp line of demarkation in the 
various aspects of the curriculum, for the leaders of the 
school have always made an attempt at integration. The two 
days of work in the school's industries which each student 
performs during the week is considered to be just as important 
as the classroom activities. The student's presence at the 
gymnasium or the Sunday morning worship service is an integral 
part of his total program. A student may enter the Berry 
Schools as a high school freshman and leave it eight years 
later with a Bachelor of Arts or a Bachelor of Science degree. 
Not only will he have the degree, but he will also have much 
practical experience which will be an asset to him in his 
chosen profession. 
The adequacy of any program of education depends upon 
the results produced. This dissertation has been an attempt 
to discover specific evidences in the program of education 
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at the Berry Schools which would be valuable to those who 
are guiding the religious growth of Southern Highland youth. 
In order to do this certain criteria have been established, 
that there might be a basis for a comparison with this 
program. Several educational approaches could have been 
made and the conclusions of the accompanying evaluation 
would have corresponded to the particular approach. The 
trend of thought of leading religious educators such as 
William Clayton Bower, George A. Coe, Paul H. Vieth, 
Ernest J. Chave, and Roy A. Burkhart has been followed in 
setting up the criteria for this comparison. It is referred 
to as the creative approach. 
Within the past few decades religious educators have 
had to rethink their positions, rewrite their philosophy, 
and restate their purposes in the light of the findings of 
the educational sciences. The implications have been so 
profound and comprehensive that they cannot be ignored. 
The principles which have been applied in some public and 
private schools throughout the United States are now guiding 
the direction of the leaders in church and community. There 
is a growing realization that religion can be taught more 
adequately whenever it begins with the daily experiences 
of the individual in his social setting. Religion is learned 
on the playground, in the workshop, in the community store, 
in the home, as well as in the Sunday school class and the 
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worship service. 
These are the ten norms which have been used for the 
evaluation of the Berry School's program of activities: 
1. An adequate educational program should be cognizant of 
the creative approach. 
2. Growing persons and their needs are the central concern 
of this approach. 
3. Its educational policy is that of guiding experience 
rather than that of indoctrination. 
4. Its curriculum is inclusive of all guided activities. 
5. These activities are combined into an integrated program. 
6. Subject matter is looked upon as resource material for 
the guidance of present-day experiences. 
7. Leaders think of the individual as a member of a group 
in the learning process. 
s. The teacher as guide is also a member -0f the group. 
9. The student is given the opportunity to ass~e as much 
responsibility as he is capable of carrying out. 
10. The institution, after a thorough study of the needs 
of its students, forms general and specific objectives 
of which both teachers and students become aware. 
After a careful consideration of the program of activities 
at the Berry Schools the following conclusions were reached: 
· 1. It appears that growing persons have not had the central 
place in the educational policies of the schools, for their 
needs have been overshadowed too often by the concern for 
buildings and endowments. 
2. The curriculum is not flexible, for there are too many 
required courses. It is not well balanced because knowledges 
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and skills are often considered more important than attitudes, 
understandings, and motives. 
3. The trend toward group education has had little influence 
upon the educational policies of the Berry Schools, for in 
campus activities and in classroom work too much recognition 
is given to individual rather than group achievement. 
4. The students of the Berry Schools lead a life which is 
too sheltered and protected and, therefore, they are not 
provided with sufficient opportunities which would enable 
them to develop a sense of responsibility and accountability. 
5. The major weakness of the institution is that at present 
there is no clearly stated purpose which would enable department 
heads and teachers to have a basis for working out definite 
objectives in their own fields. 
Taking into consideration the tremendous task which the 
Berry Schools has faced during the past forty years it appears 
that a good job has been done in the following ways: 
6. Martha Berry's philosophy of education, which placed a 
high value on the simple life, dignified work, inspired 
orderliness and a love of beauty, has been influential in 
transforming the culture of the Southern Highlands. 
7. At the Berry Schools there is no battle between the 
secular and the religious, for all activity takes on a 
religious significance. The only need is that of upgrading 
the academic program in religion in such a way that it can 
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be influential in placing religion on an intellectually 
respectable and a socially applicable basis. 
8. The more hopeful and successful endeavor of the Schools 
in recent years has been the formation of a Faculty Council 
to study the resources of the Southern Highlands, the needs 
of its youth, and to begin to formulate definite objectives 
in the effort to meet these needs. 
This dissertation has necessarily been limited in its 
scope. The laboratory method should now be applied to the 
study. Statistical data derived therefrom would indicate 
the points where changes should be made and more emphasis 
placed. This would be a task requiring years of research. 
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VITA 
Thomas Isbell, Jr., the son of Thomas Isbell and 
Beulah Davis Isbell, was born in the Fair Play community 
of Oconee County, South Carolina on October 7, 1914. His 
early life w.as spent on a small farm in the foothills of 
the Blue Ridge Mountains. After graduating from the local 
high school in a class of nine members, he attended Berry 
College during the academic years of 1932-36. The three 
summers and one full semester were spent in earning tuition 
by working on the campus, the farm, and in the shops of the 
Berry Schools. 
Upon being granted the Bachelor of Arts degree from 
Berry College, he entered Andover Newton Theological School 
in September of 1937. In August of that year he had been 
ordained to the Christian ministry in the Baptist church 
in his home town. While a student at the theological school 
he served during the school year as assistant minister in 
the Faneuil Congregational Church, Brighton, Massachusetts 
and during the summer as an assistant minister in the 
Hilda L. Ives Larger Parish, Lyndon Center, Vermont. During 
the academic year of 1939-4D he studied for a degree at 
Boston University Graduate School and received both the 
Bachelor of Divinity degree ~rom Andover Newton and the 
Master of Arts degree from Boston University in June of 
that year. 
After spending two years as pastor of the Congregational 
Church at Mount Vernon, New Hampshire he entered the Navy 
chaplaincy and served with the Fourth Marine Division during 
the invasion of the Marshall Islands. 
Thomas Isbell, Jr. was married to Frances Kirby in 
January, 1944. There is one son, Thomas III. 
The spring semester and the summer term of 1946 were 
spent at the Harvard University Graduate School of Education. 
In the fall of that year Thomas Isbell, Jr. returned to the 
Berry Schools as chaplain and head of the Department of 
Religion and has remained until the present time. During 
the summer months of 1947-49 he has worked in the field of 
Religious Education under the supervision of Professors 
Robert Taylor and Donald M. Maynard. In October of 1949 
he is accepting an appointment to establish and direct a 
preparatory school and junior college in the Hawaiian 
Islands. 

